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Section A: Introductory Material 
 

Name: Valerie Siow 
Title of Unit: Urban Relocation and Its Impact on Pueblo People 
Content Area: Language Arts 
Grade Level: Grade 6 

 

Rationale: 
What started as an experimental program to relocate "employable" Navajos to major 
urban areas after World War II, soon expanded to include all Native Americans. 
This federal policy, implemented in 1952, is known as the Urban Indian Relocation 
Program. The premise of this initiative was to assimilate Native Americans to 
mainstream society. Under the Relocation Program, as it is often referred to, 
thousands of Native Americans moved away from their reservations to seek 
employment in urban areas. Numerous Pueblo People were attracted by this 
government initiative and uprooted their families, or started new families, in big 
cities such as Denver and Los Angeles. The outlook initially seemed good for 
Pueblo families, but as time progressed the consequences of urbanization were 
evident. This resulted in language loss and loss of connection to land and markers 
of cultural identity since those who moved away were not always able to go home. 
Unlike many tribes who were forcibly removed from their original homelands, 
Pueblo People have long inhabited the Southwest region of the United States. 
Their land base is inherently tied to their language and cultural practices. 
Additionally, at the core of Pueblo life are relationships, which are often multi-
generational and clan based. The distance that separated urbanized Pueblo People 
from their communities impacted these strong language and cultural ties. In this 
unit students will learn about the Relocation Program and explore urbanization to 
understand how it impacted the Pueblo People of New Mexico. 

 
Unit Goals: 
• Students will analyze informational texts on the Urban Indian 

Relocation Program and critique the experiences of those who 
implemented or were influenced by the program. 

• Students will identify claims and textual evidence embedded in the 
informational texts provided to assess the impact relocation and 
urbanization had on Pueblo People. 

• Students will make textual connections and analyze whose point of view is 
often captured in historical texts. 
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Standards: 
CCSS- 
Key Ideas and Details: 
CCSS.ELA-
LITERACY.R1.6.1 
CCSS.ELA-
LITERACY.RI.6.2 
CCSS.ELA-LITERACY.RI.6.3 
Craft and Structure: 
CCSS.ELA-
LITERACY.RI.6.4 
CCSS.ELA-Literacy.RI.6.6 
Integration of Knowledge and Ideas: 
CCSS.ELA-LITERACY.RI.6.7 
CCSS.ELA-
LITERACY.RI.6.8 
CCSS.ELA-Literacy.RI.6.9 
Comprehension and Collaboration: 
CCSS.ELA-LITERACY.SL.6.1 
Vocabulary Acquisition: 
CCSS.ELA-
LITERACY.L6.4.C 
CCSS.ELA-
LITERACY.L6.5.C 
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Section B: Lesson Plan One 
Title: Urban Relocation 
Duration: 1 class period 
Grade Level: 6th  Grade 

 
Lesson Objectives: 
• Students will analyze advertisements to gain understanding of word connotations. 
• Students will identify claims in advertisements and assess whether these 

are supported or not by factual evidence. 
• Students will begin to analyze and interpret the impact of Relocation on Pueblo People. 

 
Prerequisite Skills: 
• Group participation skills. 
• Ability to cite textual evidence. 
• Familiarity with the WW II and Post WW II era time period. 

 
Materials and Resources: 
• Document camera, overhead projector, or laptop to display Handout #1 

and Handout #2. 
• Handout #1: Chicagoland Indians 
• Handout #2: Come to Denver 
• Handout #3: Graphic Organizer 
• Handout #4: Nonfiction Text 
• Poster board or butcher paper to record class responses, if needed. 

 
Guiding Questions: 
• How are advertisements a tool for influence? 
• What was the Urban Indian Relocation Program and what was its purpose? 
• In what ways can word connotations help us make inferences? 
• What did the Urban Indian Relocation Program advertisements claim? 
• How were Pueblo People impacted by the Relocation Program? 

 
Core Values: 
• Love, Service 
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Procedure: 
1. Begin by engaging students in a discussion about commercials or 

advertisements. Ask: What is your favorite ad or commercial? What do some 
of the products in these ads claim? Define the word claim: A claim is an 
argument that you can support with evidence. Guide students to the 
understanding that products in ads/commercials are enticing because of the 
claims they make. (As an alternate beginning, you may find a magazine ad to 
display and alter the discussion questions to specifically address the 
advertisement.) 

2. Using an overhead projector, document camera or computer, display 
Handout #1: Chicagoland Indians and Handout #2: Come to Denver. Explain 
that in the 1950s the United States introduced a relocation program for Native 
Americans. Flyers, such as these, were used to attract people to apply for this 
program. 

3. Explain to students that these documents are from the post-World War II era. 
Check for understanding about this time period by asking: How did the war 
change the U.S. economy? Do you think there were more jobs and 
opportunities once the war ended? 

4. After viewing both ads, ask students to identify words or phrases that can be 
viewed as a claim. Draw students' attention to the words "Opportunity, 
Security, Happiness, and Success" which are located on Handout #1. Ask: When 
you hear or see the word "opportunity" what does it make you think about? 
How does this word make you feel? Explain to students that the ideas or 
feelings words evoke from us are known as connotations. 

5. Next, introduce and disseminate Handout #3: Graphic Organizer. Model how 
to complete this graphic organizer for students. Record students' previous 
responses about the word "opportunity" in the Connotations column. Based 
on the advertisement and students' background knowledge of that word ask 
students to infer what the Urban Indian Relocation Program meant by its use 
of the term "opportunity". 

6. Distribute Handout #4: Nonfiction Text to students. Depending on your 
student's needs, read the informational text aloud or have students read 
independently. (If students are familiar with annotating text, you may choose to 
have students annotate as they read). Prior to reading, inform students that 
they should be searching for textual evidence that supports or refutes their 
inference. Define the term refute, if you need to. 

7. After reading, clarify any questions that students may have about the 
vocabulary or text. Check for comprehension by asking: What was the purpose 
of the Urban Indian Relocation Program? Why might a Native American choose 
to relocate? What were the pros and cons about this program? 
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8. Now ask students to find textual evidence from the nonfiction text that either 

supports or refutes an inference that was recorded on the graphic organizer. 
Explain how word connotations and inferences such as these allow us to 
interact with the text and build our understanding of concepts. Continue by 
having students complete the rest of the graphic organizer in pairs or 
independently. 

9. To close the lesson, ask students to identify ways in which Relocation 
changed life for Native Americans. You can create a class generated list on 
the board or poster paper or utilize sticky notes as an exit ticket. 

 
Assessment: 
1. Completion of graphic organizer. 
2. Quality of student discussion. 
3. Class generated list of Relocation impacts (exit ticket) 

 
Modifications/Accommodations: 
• Pre-teach vocabulary prior to lessons to promote connections with 

prior knowledge. 
• Allow extended time to complete assignments. 
• Restate, paraphrase, and emphasize important information. 
• Use more visual material, examples, and demonstrations. 
• Read aloud text. 
• Provide for mixed ability grouping 
• Scribe for students who are beginning writers 

 
Notes to Teacher: 

 
This lesson is a prerequisite for the second lesson plan in this unit. 

 
• More background information on urban relocation can be found at:  

- Montana Mosaic 6: Federal Indian Policy 
https://www.youtube.com/watch?v+n7Uoe9BbPrQ 

- Timewatch: Savagery and the American Indian – Termination and 
Relocation https://www.youtube.com/watch?v=WK4ZDUImKU0 

• Vicenti-Carpio, (2011). Indigenous Albuquerque. Lubbock, TX: Techas Tech 
University Press. 

• Fixico, D.L., (1986). Termination and Relocation: Federal Indian Policy, 
1945- 1960. Albuquerque, NM: UNM Press. 

• Fixico, D.L.,(1986). The Urban Indian Experience in America. Albuquerque, 
NM: UNM Press. 

• Cornsilk, Carol Patton (Executive Producer/Director). (2005). Indian 
Country Diaries [Documentary]. United States: VisionMaker Video. 
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Handout #1: Chicagoland 
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Handout #2: Come to Denver 
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Handout #3: Graphic Organizer 
Name:   

 
Word Connotation 

Ideas or 
feelings this 
word brings 
out 

Inferences 
After viewing the ads, what can you 
infer about the Urban Indian 
Relocation 
Program and how it relates to these 
terms? 

Textual Evidence 
After reading the nonfiction text, cite 
evidence that supports or refutes 
your 
inference. 

 
Opportunity 

   
Does this textual evidence 

support ☐  

or refute ☐ your inference?  

Check one box. 

 

Security 

   
Does this textual evidence 

support ☐  

or refute ☐ your inference?  

Check one box. 

 
  Happiness 

   

Does this textual evidence 

support ☐  

or refute ☐ your inference?  

Check one box. 

  
  Success 

   
Does this textual evidence 
support ☐  
or refute ☐ your inference?  
Check one box. 
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Handout #4: Nonfiction Text 
 

What Was the Urban Indian Relocation Program? 
 

At the conclusion of World War II, America was changed in many ways. 

However, there was one change that profoundly impacted a smaller segment of the 

United States population; this was known as the Urban Indian Relocation Program. 

During World War II, numerous Native American servicemen and women 

fought alongside their compatriots with little conflict. This led policy makers to 

believe that Native Americans would transition easily if they left their reservations 

and moved to the city. Jobs were minimal on the reservation and Native Americans 

were living in substandard conditions. To the outsider, reservation life was 

desolate and the living conditions were poor. Policymakers assumed Native 

Americans would benefit from leaving behind their communities to learn trades 

and skills in the cities. The belief was that the quality of life for Native Americans 

would drastically improve if they were integrated into American mainstream 

society. 

In 1952, the Bureau of Indian Affairs (BIA), a department of the federal 

government, launched the Urban Indian Relocation Program. Some of the first 

cities to be established as relocation sites were Denver, Salt Lake City and Los 

Angeles. If one was interested in resettling in one of these urban areas, they simply 

had to apply. Typically, the applicant's job skills were assessed to see if they were 

"employable" in an urban environment. Once approved, a BIA official would 

contact another official in a relocation site to see if the applicant might be matched 

for a job in that urban area. Once everything was finalized, that Native American 

and his/her family would board a bus or train to begin a new life in an urban area. 

Sometimes, an individual would go alone and then send for their family once they 

were accustomed to city life. Once on site, the BIA assisted the person who 

relocated with temporary means to find a place to live, transportation to the 

jobsite, and groceries or basic amenities for the initial weeks of life in the city. 

At first, Native Americans were hesitant to sign up for the relocation 

program, but that slowly changed. The BIA eventually added more urban areas to 

their list of sites: Chicago, San Francisco, Oklahoma City, Dallas and San Jose. As 

more people relocated it became more difficult to place individuals with jobs for 

which they were qualified. Therefore, people were placed in vocational training 

classes such as carpentry and plumbing. 

Although the premise of the Urban Indian Relocation Program was to enhance the 

economic status of Native Americans, it was later criticized for its shortcomings 

and failure to provide those promised benefits. The program helped many people 
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initially, but many felt abandoned once the newness of being an urbanite wore off. 

City jobs were not always a guarantee, and when they became scarce, seasonal jobs 

were often the only option available to Native Americans. This seasonal 

employment left many without work for most of the year and eventually left them 

in poverty. Additionally, many people also experienced disconnection from their 

homelands and culture. Adjusting to a large, fast-paced urban society was difficult 

for some who grew up in rural areas where relationships were close-knit and 

multi-generational. Since many Native Americans were hundreds of miles from 

home, they could not easily travel home for ceremonies and traditions. Continual 

participation in these events helped sustain their identity as Native American 

people and without this many felt lost. As a result, language and cultural teachings 

were lost.  Many Native Americans, particularly   Pueblo People, were accustomed   

to growing   up   with   the   daily   presence   of extended family members, including 

grandmothers and grandfathers, who helped with discipline and teaching the 

youngest members of the family unit. 

Therefore, many Pueblo children growing up in urban settings did not have 

the opportunity to learn their tribal languages or traditions because of limited 

access to their relatives and community traditions that were the contexts of Pueblo 

community life. 

 Today, there are still mixed feelings about the Urban Indian Relocation 

Program. Some view it as a useful opportunity that helped integrate Native 

Americans into mainstream American society.  Numerous urban Indian Centers, 

for example, sprang up in major cities. These centers became epicenters for 

people of all tribes to meet, eat and have a space to maintain their cultural ties.  

Some of these urban community centers still exist today. On the contrary, others 

view it as an example of the federal government's effort to entice Native 

Americans to leave behind their cultural ties and traditions, but with devastating 

consequences to loss of language and cultural identity. Despite the varied 

perceptions of Relocation, the impact of urbanization has profoundly impacted 

Native American communities and their perpetuation of culture. 



11	

	

	

Lesson Plan Two 
Title: Relocation: Contrasting Points of View 
Duration: 1-2 class periods 
Grade Level: 6th  Grade 

 
Lesson Objectives: 
1. Students will evaluate evidence that determines the point of view of 

the writer/speaker/narrator of a text. 
2. Students will analyze why counter-narratives matter in history. 
3. Students will critique the relocation experience from two different points 

of view and articulate how Pueblo People were impacted by relocation 
and urbanization. 

 
Prerequisite Skills: 
• Familiarity with Lesson One content 
• Basic understanding of narrative writing 

 
Materials and Resources: 
• Document camera or overhead projector to display graphic organizer. 
• Handout #1: Mr. Deacon's Letter 
• Handout #2: Annie's Letter 
• Handout #3: Graphic Organizer 

 
Guiding Questions: 
• Why does point of view matter when analyzing text? 
• What information needs to be considered when analyzing the point of view in 

a piece of informational text? 
• What challenges did Pueblo People face as a result of relocation 

and urbanization? 
 

Core Values: 
• Love, Respect 

 
Procedure: 
1. Briefly review what was learned in Lesson One. Ask: What was the purpose 

of the Urban Indian Relocation Program? What claims did this program 
make? Name one thing that happened to Native Americans as a result of this 
federal program. 

2. Have students read two narratives based on the Relocation experience. Begin 
by distributing and reading Handout #1: Mr. Deacon's Letter. (Depending on 
your class needs, you can read this text in whole group, pairs or independently). 

3. After reading, check for understanding by asking: How does this individual 
feel about the Urban Indian Relocation Program? Have students identify a 
sentence in the text that supports their response. 
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4. After eliciting students' responses, distribute Handout #3: Graphic Organizer. 
Each student should have two blank copies of this handout. Model a "think 
aloud" process to complete the graphic organizer using Mr. Deacon's letter. As 
you model, encourage students to consider how perspectives are formed or 
why point of view matters when reading text. Ask: What is this person's role in 
the Relocation Program? What makes this individual's point of view different? 
Why would it be important to consider the narrator/writer/speaker's point of 
view when reading a text? 

5. Next, distribute Handout #2: Annie's Letter and have students read it. 
(Again, you can decide to do this as a read aloud to the whole group, in pairs 
or independently). Once students finish reading the letter, inform them that 
they will complete the Graphic Organizer by deconstructing Annie's point of 
view. 

6. Once the Graphic Organizer is completed, have students come together and 
ask: How did the letters differ in their points of view? Why are these 
perspectives different? Why is it important to analyze an individual's point of 
view while reading? Have students pinpoint what the letters have in common, 
and how the points of view are portrayed differently. For example, Mr. 
Deacon thinks the family is better off in the city. Why does he have this point 
of view? Bring in the term “counter-narrative” and help students define what 
this mean. Share that Annie’s letter is a counter-narrative to Mr. Deacon’s 
conception of relocation and its impact on Pueblo People. Get students to 
think about how history is one-sided and learning history and content about 
Pueblo Peoples allows them an opportunity to get the other side of the story. 

7. Use Handout #4 Writing a Narrative, which is an activity where students 
construct a short narrative that can be told from two different perspectives. 
Organize students in pairs to exchange their narratives. Direct them to read 
one narrative first and ask themselves this question: 

• What did I learn about this incident? How would I address the 
situation reading this one narrative? 

8. Direct students to read their partner’s second narrative and ask this 
question: 

• How did reading the second narrative change your thinking? 
• Why is it important to hear two sides of a story? 

9. After completing this assignment, close the lesson with this question: When 
it comes to American history, such as the Relocation Program, whose point 
of view is most often told in history books. Whose point of view is left out? 
Why does this matter? 

 
Assessment: 
1. Completion of Graphic Organizer. 
2. Student's ability to recall details from the text. 
3. Quality of student discussion. 
4. Completion of Narrative and Rubric in Handout #4 

 



13	

	

	

Accommodations: 
• Lessons will meet the accommodations of Student IEPs. 
• Pre-teach vocabulary before lessons to promote connections with 

prior knowledge. 
• Allow extended time to complete assignments. 
• Restate, paraphrase, and emphasize important information. 
• Use more visual material, examples, and demonstrations. 
• Read aloud text. 
• Scribe for students who are beginning writers. 
• Arrange mixed ability grouping and have students complete graphic organizer 

in groups or pairs. 
 

Notes to the Teacher: 
For notes on background resources see Lesson One "Urban Relocation". 
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Handout #1: Mr. Deacon’s Letter 
 

March 19, 1953 
 

Dear Mr. Thomas, 

It looks as though our efforts with relocation are proving successful. Just 

last month I relocated twelve families to Denver. One of my favorites, the Marcus 

family from Laguna, has three young kids and I was able to place Annie in a 

housekeeping job and her husband James in road construction. I'm sure this family 

will do much better than staying in their pueblo. Before, the family was making a 

living by selling their annual chile and corn crops and pottery to tourists passing 

through. I think it'll do some good to get John and Annie some real job skills and 

for the kids to get an education at school. I bet this family will be speaking English 

in no time. There was real promise in their faces as I mentioned all that Denver 

had to offer: grocery stores, public transportation and movie theaters. 

Last time we talked, you mentioned that you have at least thirty more people 

from the Pueblos applying for relocation in that past two weeks? Send me those 

names and I'll see what we can do to find jobs and housing for them. I am happy that 

we can get these Pueblo Indians a piece of the American dream. 

 

Sincerely, 

Michael Deacon 
Relocation Agent 
BIA Albuquerque Area Office 
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Handout #2: Annie’s Letter 

July 8, 1953 

Dear Juanita, 

Sister, I miss you so! You don’t know how happy I was to receive your letter last 

month. Denver treated us well at first, but it seems that as time moves on our 

situation here continues to go downhill. James was let go from his construction 

job about a month ago. He was working on highway construction, which he hated 

by the way, and since he was one of the most recent hires, he was first to go when 

jobs got scarce. Right now, I am the only one working but I don't make much 

money at all. The BIA folks found me a job cleaning office buildings. The indoor air 

conditioning is nice, but I really miss doing my pottery. Besides, I do enough 

housework and laundry with the little ones at home.  Junior is old enough for 

school nowadays and the two younger ones stay home with James. Junior 

seems to like school and I'm glad he does, but it saddens me to hear him speak 

more English than Keres. I worry that he will find no use for it anymore as he 

tries to be more like the boys in his class. 

How are things going at home? Has dad found anyone to help him with the 

fields? I often wish how we were still living back in Laguna. Junior is now old 

enough that he could be helping dad with his corn fields, and Eloise could keep 

mom company during the day. It breaks my heart that my own children don't 

often see their grandparents. Even though I sometimes complained when we had 

to the clean the church, I miss it so much. I really miss talking and laughing with 

you and Evelyn. I'm so busy trying to keep everything together here that I don't 

have much time to make friends with other moms in my apartment building. 

Besides, who knows if I even have anything in common with the women here. I 

was hoping that we might be able to make it out for the summer dances or 

possibly for feast day, but with James out of work I don't think we have the money 

to travel. I know that grandpa is getting old, and I hope to make a visit soon before 

it's too late. Give everyone our regards. 

Your sister, Annie 
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Handout #3: Graphic Organizer 

Name:       Date:  _________________________ 

 

Point of View 

Our point of view, or perspective, is based on many things. After reading the 
two texts, decide what point of view the writer has about Relocation. 

 
 

WRITER/NARRATOR 
Who is this individual? 

WHAT I KNOW 
Using your background knowledge on 
Relocation, what do you know about 
this individual? 

SUPPORTING EVIDENCE 
What does the text say? Cite the individual’s feelings or actions that help us identify 
their point of view. 
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Handout #4: Writing a Narrative 
 

The Relocation letters you read in this lesson, show that there are usually two sides 
to a story. Think about a time when you experienced an event where there were 
two sides to the same story. Some examples might include: 

 
• An incident with a sibling at home 
• An incident at school 

 
In most situations like these, someone has to take into account the different points 
of view to uncover the truth. If you had a fight with your brother or sister, your 
parent had to analyze each side of the story. If you got blamed for cheating at 
school, your teacher or principal must hear both points of view before they can 
fairly address the situation. For this activity, you will choose a real-life example and 
or create one of your own. Next you will tell this tale from two different 
perspectives to demonstrate how important it is to analyze point of view. Finally, a 
classmate will read your narratives and decide which point of view they would 
consider. (Important: your teacher will grade your narratives using the rubric 
below.) 

 
Follow these steps to complete your narrative: 

1. Brainstorm ideas to write about. 
2. Think about how you can contrast the story based on who is telling it. 
3. Write your two narratives. 
4. Edit and Revise. 
5. Share your narratives with a classmate to see which point of view they 

might consider. 
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 CATEGORY 

1 
(INCOMPLETE) 

2 
(FAIR) 

3 
(GOOD) 

4 
(EXCELLENT) 

Content Both narratives 
show the same 
incident or 
experience, but 
you cannot tell 
them apart. 

Both narratives 
show the same 
incident or 
experience with 
subtle differences. 

Both narratives 
show the same 
incident or 
experience, but in a 
very different light. 

Both narratives 
show the same 
incident or 
experience. 
However each has a 
unique point of view 
which is elaborated 
within the narrative. 

Application of 
Learning 

The narratives 
demonstrate that 
the student did 
not appear to 
learn much from 
this lesson. 

The narratives 
demonstrate that 
the student has a fair 
understanding of the 
material presented 
in this lesson. 

The narratives 
demonstrate that 
the student has a 
solid understanding 
of the material 
presented in this 
lesson. 

The narratives 
demonstrate that 
the student has an 
exceptional 
understanding of 
the material 
presented 
throughout the 
lesson and unit. 

Organization The narratives' 
organization and 
details do not 
allow the reader 
to feel or think 
about the 
experience in a 
new way. 

The narratives' 
organization and 
details allow the 
reader to feel or 
think about the 
experience in a 
slightly new way. 

The narratives' 
organization and 
details allow the 
reader to think, feel 
or connect to the 
experience in a new 
way, but this is done 

with predictability. 

The poem's 
organization and 
details (sensory 
images, figurative 
language, etc.) allow 
the reader to think 
or feel profoundly 
about the 
experience. 

Conventions There are 
excessive errors in 
paragraphs, 
spelling, grammar, 
punctuation, and 
capitalization. 

There are 4-8 errors 
in paragraphs, 
spelling, grammar, 
punctuation, and 
capitalization. 

There are 1-3 errors 
in paragraphs, 
spelling, grammar, 
punctuation, and 
capitalization. 

There are no errors 
in paragraphs, 
spelling, grammar, 
punctuation, and 
capitalization. 
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Culminating Activity: 
 

1. Have students develop research questions in order to complete a mini-
research project on the urbanization of Pueblo People. Once students have 
gathered enough information, have them recreate advertisements (such as 
those displayed in Lesson One: Urban Relocation) or brochures with claims 
that are more accurate and anticipate the realities that Pueblo people faced as 
a result of relocating to urban areas. An important text to introduce students 
to is Indigenous Albuquerque by Dr. Myla Vicenti-Carpio. 

 
2. Engage students in a novel study using the text, Indian No More by Charlene 

Willing and Traci Sorrell. Have students compare the characters experience to 
the real-life experience of Pueblo People and research how experiences like 
this have led to Pueblo language loss. Students can develop a one-page paper 
on this topic. 

 
3. Share the newspaper article (attached to this unit) with students published in 

the Albuquerque Journal (May 1981) almost three decades after the 
Relocation Program was implemented. After reading and analyzing this text, 
have students write an essay that compares/contrasts the urbanization 
experience of Pueblo People who applied under Relocation and those who 
moved to urban areas on their own. 

 
Urban Indians Exchange Tradition for New Ways 
By Arley Sanchez 
Journal Staff Writer 

 
Taking a dish towel to wipe her sudsy hands, Rita Moquino uses her free hand to push a 
strand of loose gray hair back around her right ear. Born a Santo Domingo Pueblo 
Indian 66 years ago, she has lived in Albuquerque since 1938. 

 
“At first, the people in the village told me I wanted to live like the white man, but I came 
because my father was sick, and we needed money.” Mrs. Moquino says, sitting at the 
kitchen table of her small adobe home in the South Broadway neighborhood. 

 
She wears a simple, checkered dress. Her hair is tied in a tight knot in the back of her head. 
Above her, a single lightbulb burns, though it’s bright daylight outside. Nailed to 
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the wall is a Santa Fe Railway calendar depicting a brightly garbed Navajo boy 
tending sheep. Tied to the ceiling is a bunch of colorful dried corn. They stand as 
symbols to the life she left behind on the reservation to come to the city. 

 
There are at least 11,000 urban Indians in Albuquerque, and Mrs. Moquino’s life mirrors 
some of the aspirations they have and some of the problems they must contend with. She 
has been here since 1938, but a new wave of younger Indians are now moving to the city. 

 
The mother of three children, Mrs. Moquino raised two in the city – cleaning house for 
people and making handmade turquoise jewelry – sometimes earning as little as 50 
cents a day. “There were very hard times,” she said. “But I never complained and I never 
asked for help. The only time I got help from the welfare was when I was in the hospital 
with cancer. 

 
As a migrant to the city long before the steadily growing wave of young Indians leaving 
the reservation, Mrs. Moquino on her own had to contend with problems of cultural 
shock, transportation, housing and health. At Santo Domingo, Mrs. Moquino’s father 
made handmade turquoise jewelry. “My father always made good business out of 
handmade necklaces at Santo Domingo – it was never fake or machine-made. We all 
helped,” she recalls. “But then daddy got sick. At times, we didn’t have money. That’s 
when I decided to come to Albuquerque to do housework. I wasn’t interested in starting a 
new life in the city. I was interested in helping my father, “ she  said. 

 
…Because she had never learned to drive, transportation became a serious problem. She 
bought her groceries at the old Piggly Wiggly store at Gibson and South Broadway, 
nearly three miles from her home. “Everybody used to know me by my two shopping 
bags. Later, the bus finally started stopping two blocks away,” she said. Her oldest son, 
Joe, now a janitor at the Albuquerque Urban Indian Center, said of his mother, “I 
wonder how she made it.” 

 
Only an infant when his mother brought him to Albuquerque, Joe says today he felt 
trapped between two worlds as a child. “The kids in the city called me Indian, the kids at 
Santo Domingo called me Mexican. They wouldn’t play with me because I didn’t know 
their language,” Joe recalls. 

 
He said he knows very little about his own culture. “My mother didn’t have time to 
teacher us the language or the religious ceremonies. She was tired when she came home 
from work,” Moquino said. “My children were too small. There were some things that 
were supposed to be sacred and honored and I didn’t want them to say something here in 
the city that might endanger them,” Mrs. Moquino said. 

 
Mrs. Moquino said she seldom returns to the pueblo, but when she does, the occasion is a 
happy one. “I always feel happy to see my people. I respect their ways,” she said. Does 
she ever regret leaving Santo Domingo to come to Albuquerque? “I feel well settled
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here. All my neighbors know me and like me. I don’t miss it anymore like I did at first,” 
she said. 

 
According the 1980 census, about 45 percent of the Indians in this country reside in 
urban areas. In Albuquerque, the census counted 11,289 Indians, but Indian 
organizations say the number is really between 17,000 and 23,000. The census didn’t 
take into account thousands of Indians who daily commute to Albuquerque from 
nearby Indian pueblos and reservations. 

 
The migration of Indians to the cities began in the 1950s and 1960s, and is being 
accelerated because of worsening economic conditions on the reservations, said Gerald 
Wilkinson, director of the National Indian Youth Council in Albuquerque. 
Unemployment at New Mexico’s 19 Indian pueblos averages about 35 percent, he said. 
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