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Section A: Introductory Materials Name:

Laura Kaye Jagles

Title of Unit: Life of Pueblo People
Content Area: Language Arts

Grade Level: Middle School (7th Grade)

Rationale:

The lives of Pueblo People are complex, embodying many layers and requiring depth of
understanding. This unit introduces two aspects of the complex life of Pueblo People. The
first topic relies on contact and understanding between Pueblo People and the arrival of
various groups hoping to rule the land which the Pueblo People hold sacred. Gathering
together, the Pueblo People collectively maintained their ancestral homelands even when
the ruling governments changed hands several times. By closely reading a creative non-
fiction historical narrative, this unit helps students understand the complexity of the
Pueblo Canes' existence, which continue to symbolize this ever-changing political
landscape.

The second topic serves as another symbol of survival and perseverance of the Pueblo
People. For centuries, Pueblo People have maintained their way of life and traditions in
many forms, including dances. The Harvest or Corn Dance is one of these traditions that
continues to endure. By reading a poem about the Corn Dance, students will gain valuable
insight from a Pueblo perspective, learning about the lives of Pueblo people.

Unit Goals:

1. Students will analyze the historical significance of the Pueblo Canes and their link
to Pueblo governments today.

2. Students will be able to list specific dates in history when these canes were given
to Pueblo leaders and for what purpose.

3. Students will identify the literary style used by an author to capture the
readers' interest.

4, Students will interpret the author's poem, which offers a glimpse into Pueblo
ways of life.

5. Students will create a poem expressing an aspect of their way of life and/or
values to connect with their learning.
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Standards:

CCSS-
CCSS.ELA-LITERACY.RL.7.1
CCSS.ELA-LITERACY.RL.7.2
CCSS.ELA-LITERACY.RL.7.4
CCSS.ELA-LITERACY.RL.7.6
CCSS.ELA-LITERACY.RI.7.1
CCSS.ELA-LITERACY.RIL.7.2
CCSS.ELA-LITERACY.RIL.7.3
CCSS.ELA-LITERACY.RL.7.4
CCSS.ELA-LITERACY.RIL7.5
CCSS.ELA-LITERACY.RIL7.6
CCSS.ELA-LITERACY.RIL7.7
CCSS.ELA-LITERACY.RIL.7.8
CCSS.ELA-LITERACY.RIL7.9
CCSS.ELA-LITERACY.RIL.7.10
CCSS.ELA-LITERACY.W.7.1.A-E
CCSS.ELA-LITERACY.W.7.2.A-F
CCSS.ELA-LITERACY.W.7.3.A-E
CCSS.ELA-LITERACYW.74
CCSS.ELA-LITERACY.W.7.9
CCSS.ELA-LITERACY.W.7.9.B
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Section B: Lesson Plan One
Title: Life of Pueblo Canes
Duration: 1-3 class periods
Grade Level: 7th Grade

Lesson Objectives:

1. Students will learn about the historical significance of the Pueblo Canes and their link
to Pueblo governments today.

2. Students will list specific dates in history when these canes were given and for

what purpose.

3. Students will identify the literary style used by an author to capture the

readers' interest.

Prerequisite Skills:
1. Ability to read primary sources.
2. Ability to choose a passage for close reading and share his/her opinion.

Materials and Resources:

1. Handout #1: List of New Mexico Pueblos

2. Handout #2: Photo of Pueblo Canes

3. Handout #3: "Grandpa's Canes" & Discussion Questions
4. Handout #4: Writing Prompt & Rubric

Guiding Questions:

1. What is a Pueblo Cane?

2. Inwhat ways do the Pueblo People continue to revere the Pueblo Canes even
after nearly 400 years since the first Spanish Cane was bestowed upon them?

3. Why is it important to know about the significance of Pueblo Canes in modern
Pueblo communities?

Core Values: Love, Respect, Compassion, Faith, Service

Procedure:

1. Share with students a list of all Pueblo villages in New Mexico. (See Handout #1)

2. Share a picture of the Pueblo Canes provided with this lesson plan. (See Handout #2.
If you have access to your own photos, please utilize them as well.)

3. Discuss the importance of each Pueblo maintaining theirown perspective of

the canes' meaning in each village.

--Example: There are currently 19 Pueblos in New Mexico. Each Pueblo views the canes
in a different way. The canes represent power and authority. Can you think of other
examples of leaders using a symbol to signify their position?

4. Distribute "Grandpa's Canes" by Laura Kaye Jagles. (See Handout #3)

5. Read "Grandpa's Canes" together in class, pausingfor close reading where students
may discuss language in more detail. (See Discussion Questions on Handout #3)
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6. Watch “Canes of Power” to compare and contrast oral histories and documentary
film footage with the creative non-fiction piece of the same information Jagles
weaves into her specific Pueblo experience. Discuss the reasons why both are
valuable historical narratives while representing Pueblo voices of today and the
continuous role the Pueblo cans maintain throughout Pueblo communities. “Pueblo
Canes” is available on PBS thanks to the Silver Bullet Productions and “is told
through the historical narrative, interviews, video images of Pueblo communities,
and photographs or oral histories of cultural and political events.” It can be located
on the PBS website: https://www.pbs.org/video/canes-of-power-lhtc9v/ or on Silver
Bullet Productions: https://vimeo.com/161415213

7. Watch and listen to a video recording of Laura Kaye Jagles reciting Grandpa’s Canes,
which can be accessed on the Indian Pueblo Cultural Center’s YouTube channel:
https://youtu.be/IcsD1kJ77ak at 29:35 minutes and continues until the 49:00-
minute mark. Discuss the similarities and differences between reading Grandpa’s
Canes versus hearing the author share the story orally. What do you recognize in
terms of the power of voice? To bring closure to this lesson, have students work on a
short essay. (See Handout #4 for Writing Prompt & Rubric.)

8. To bring closure to this lesson, have students work on a short essay. (See Handout #4 for
Writing Prompt & Rubric.)

9. Students may share short essays with peers in small groups.

10. Students can color a picture of the canes based on the description in the story and imagine

what colors of ribbon students might use for on the picture of their canes. (Make copies of

Handout #5.)

Assessment:

1. Complete a short essay on these questions (See Handout #4):

--In what ways could you relate to stories your parents and grandparents share with
you about your culture?

--Why are these family and community members' stories of the past important for you
to understand aspects of your identity and cultural heritage?

Modifications/Accommodations:

1. Pre-teach vocabulary prior to lessons to promote connections with prior knowledge.
2. Allow extended time to complete assignments.

3. Restate, paraphrase, and emphasize important information.

4. Use more visual material, examples, and demonstrations.

5. Highlight important words, phrases.
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Notes to Teacher:

1. In preparation for this lesson, you may want to read:

--Sando, J. (1998). Pueblo Profiles. Albuquerque, NM: Clear Light Publishers. Pp. 66,

148, and 241.

--Sando, J. (1976). The Pueblo Indians. Clear Light Publishers. Pp. 203-204.

--Melzer, R, Torrez, R. J., & Matthews, S.K., (2011). A History of New Mexico Since Statehood.
Albugquerque, NM: UNM Press. P.9.

--Roberts, C.A., & Roberts, S.A. (1998). History of New Mexico. Albuquerque, NM: UNM
Press.P.113.

2. You may want to discuss the author's decision to use a seven-year-old girl as the
narrator for this story. (Normally, an adult member of this community would know the
significance of the canes. Her questions and experience pique the readers' interest on
the topic.)

3. Discuss how the author's interest in the unique history behind the canes her grandpa
once held intrigued her as a young girl. Researching information regarding each cane
allowed her to recognize the distinct relationship each Pueblo had with the governing
body. The canes ultimately distinguish the Pueblos from other tribes within the United
States. Not only do the canes link the Pueblo People to the countries that once ruled
them, the canes still signify the unique relationships Pueblos have with the United States
and the state of New Mexico. Narrated by the seven-year-old girl, the story stems from
the author's many childhood experiences of growing up at Tesuque Pueblo, New Mexico.
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Handout #1: List of Pueblo Villages in New Mexico

The Northern Pueblos The Southern Pueblos:
Taos Cochiti
Picuris Kewa (Santo Domingo)
Ohkay Owingeh (San Juan) San Felipe
Santa Clara Santa Ana
San lldefonso Sandia
Nambe Jemez
Pojoaque Zia
Tesuque Isleta
Acoma
Laguna
Zuni
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Handout #2: Photo of Pueblo Canes
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Handout #3:

Lincoln Cslr:el;y Ogcailiiﬁ Pueblo, 1936
Museum, 87.45.915

Grandpa’s Canes
by Laura Kaye Jagles
TéwaWords Used in This Story

Téwa is the language of six northern Pueblos: Tesuque, Pojoaque, Nambe, San
Ildefonso, Santa Clara, and San Juan.

Ko’oe = Aunt Haw = Yes (for women) Nah-wey = Here
Mah = Uncle Kuh-dah = Thank you (after a meal)

Tah Tah= Godfather Musah = Cat

Teh Teh = Grandpa Heh wah = | see

Grandpa’s Canes

After Grandpa swallowed the last piece of his fifth tortilla, he grabbed his napkin, put
his plate directly under the table and scraped crumbs off of it onto the plate. He put his plate
back on the table and began his ritual of folding the napkin over and over, creating a square
origami. Sometimes he would put the napkin in his front shirt pocket or in the back pocket
of his Wrangler or Levi jeans.

"l don't know why Grandpa collects these darn napkins!" Ko'oe would say when she
found the remains: damp, scattered, and falling apart as she took out the clothes from the
washer. The bits of napkin clung to everything the way powder detergent flakes clothes at
times. The pieces of napkin transformed into hard blue cotton candy in my seven-year-old
mind. | laughed.

8
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"You laugh at every little thing. Get me another laundry basket."

Grandpa pushed back the chair from the kitchen table with his body, grabbing the
plate and silver ware. Who knows what he did with the napkin. As he rose out of his chair in
approval of the meal he just finished, he proclaimed his thanks to God.

“Kuh-dah Tai Yosee gimbo-dee man-ee.”

Ko’oe and | replied, "Haw."

Grandpa walked toward the kitchen sink and put his dirty plate and silver ware on
the counter. He came back toward the kitchen table, grabbing the 7-Up with soda still init.
He walked to the front door, and | knew he was going to sit on the front porch to watch the
day sky close.

| gulped down the mashed potatoes, pork-chop, and corn left on my plate, ate the
last bite of my tortilla with peanut butter on top and took a drink from my 7-Up to wash it
all down. | grabbed my plate, silver ware, and napkin. Before | stood up out of my chair, |
said,

"Kah-dah."

"Haw," Ko'oe replied. She was always the last one sitting at the table. My sister and |
often made fun of her by over-exaggerating the way she would bring the spoon s-I-o- w-I-y
t-o h-e-r m-o-u-t-h. Then we would get a soda can and s-1-o-w-I-y bring it to ourlips.

As | walked toward the kitchen sink, Ko'oe said, "Remember, you are going to wipe
the dishes after | wash them."

"I know." | replied as | grabbed my 7-Up can to join Grandpa who was already sitting
outside on the porch.

k %k ok >k ok %k 3k ko k ok Xk ok %k 3k >k k >k Xk Xk % 3k %

The living watercolor sunset had not begun yet, and in my mind, | thought: What will
Grandpa teach me tonight? | wonder why he likes 7-Up so much. Why does he eat so many
tortillas, and why does he save napkins?

Sometimes we didn't talk, but simply enjoyed how the sky embraced the different
colored clouds swarming in it as they played tug-o-war with the wind currents.

As the sky altered its shade to pale blue, | couldn't bear the silence.

"Grandpa, why do you carry those sticks?"

"What sticks?"

"The ones with the shiny tops."

"Oh, those ones. Why, they belong to the

Governor." "Are you the Governor?"

"Yes."

"How did that happen?"

"Well, sometime after the year ends, the old menfolk get together, and they decide
who will be good leaders for the village. They talk about it a long time before the new year.
Then, on the day of the new year, all the men meet to talk about the past year. Then they
talk about the new year and the hopes they have for the people. When everyone is done,
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the old menfolk appoint the officials. There is the Governor, Lieutenant Governor, Sheriff,
four War Chiefs, and two Church Keepers."

Grandpa was a fairly modest man, yet | had some pretty idealistic thoughts about
him.

"l thought you were the only leader because you carried those sticks."

"Heh heh heh." Grandpa chuckled at my outrageous thought that he could be the
only leader. "Those sticks are canes. Different people gave them to the old Governors
before me. Around the year 1620, a long time before | was born, a man from another
country called Spain, sent the first canes to different Pueblo Governors in all of New
Mexico. He was a king. King Felipe is what they call him. His country was in charge of all the
Pueblo People at that time. He speakie Espariol just like the Spanish do in Santa Fe."

| never doubted what Grandpa told me about the first Spanish cane and what he said
was true.

I wasn'tinto princesses, so | did not ask Grandpa if the king had a queen or daughters
who were princesses.

The pale blue sky lasted along time as Grandpa continued telling me about the canes.
He started to untie his brown suede work boots when | bugged him with more questions.

"You talk like the Spanish too, huh, Teh Teh?"

"Si. Yes, | learned to talk like them." Grandpa paused long enough for me to watch
two baby ants crawl up the five-inch slab of cement that formed the porch we sat on. To the
ants, it was a towering gray skyscraper they attempted to scale too often and failed. One
got a little too close to me, and | tried to flick it away gently, but | might have squashed it
because it suddenly smelled like bananas.

After my curiosity with the ants ceased, | looked at Grandpa, and he continued his
story.

"And, so the first cane the King gave us was made of brown wood, and it had a shiny
top like you said. This shiny top was made of silver. It had a cross melted into that silver
top."

But why was Teh Teh talking like the Spain cane didn’t have those things anymore?

Was it because it was really that old?

Teh Teh unbuttoned the cuffs of his plaid shirt and began rolling his long-sleeves up,
so he could feel the cool dusky air on his forearms. "Somewhere along the way, this cane
was lost or sold by someone, so we don't have it any longer. It is toobad."

| could tell that Teh Teh was thinking a lot about this cane because he started rubbing
his course hands together. He finished scratching his right wrist with the fingernails from
his left hand when | reached over to hold it. | liked Teh Teh’s' hands, and he didn't mind if |
held one now and again. They were rough from planting and picking corn, beans, and
watermelon; crooked from weaving rugs and crocheting leggings, but honest; and dark
from being out in the sun. Playing with the grooves, skin, and lines of a long life | discovered
on his left hand, he continued.

"We have four other canes. They are the ones you saw me hold when | gave advice

at church. Each one has a spirit that tells me what to say and how to lead our people.
Thatis why they are so special. The canes help me to pray the right way - Téwa tudri
(speakingin Téwa)."

10
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When Teh Teh spoke Téwa, it was as if | could see the words from inside his stomach,
feel their way around, creep up his chest and fly out of his mouth, producing a flock of
knowledge. | swallowed them like the flour tortilla with peanut butter, and the words
stuck.

"The second cane was given by Mexico." He

continued. "Mexico? Aren't we in Mexico, Teh Teh?"

"No, mu-sah, we live in New Mexico. And it was called New Spain at one time because
those Spanish people were in control of it. Mexico used to be controlled by Spain too, but
they got away from that country too. And because the people of Mexico wanted parts or all
of the land we live in, it became theirs; they named it New Mexico. When Mexico knew
about us Pueblo People, why then the men there decided to give us a cane, too." Grandpa
stopped talking to seek out more memories in his brain.

"They gave those canes in " Teh Teh scratched the balding top of his head and
using his facial muscles, he scrunched his forehead toward his nose. ". in 1821, | think.
The Mexican cane is similar to the Spanish one, and it has a silver top on it aswell."

"Do you make the tops shine like your rings, Grandpa?"

"Sometimes."

| bet the shiny tops are made like this 7-Up can, but | can’t drink out of them.

| looked up from staring in wonderment of my association of the cane's silver top to
my 7-Up can and noticed that the blue hue faded into a soft warm yellow-orange color
accented by bright yellow sunrays making their way through the serenely white popcorn
cloud formations. Teh Teh let go of my hand to untie his other shoe. He turned it upside
down to shake out the dirt he collected from the cornfield at his ranch. Even though | didn't
go with him to his ranch, | collected similar amounts of dirt from playing in the arroyos with
my older cousins. | took my tenni'-shoe off and emptied it just the same.

| watched Teh Teh, waiting for his signal to start taking off my socks. He reached for
his, and | copied him. We shook our socks upside down and watched dirt and pebbles fall.
The dust they made was swept away by the cool night breeze.

The sensation of taking our socks off was liberating. Our feet agreed, and they no
longer felt the ten to twelve-hour suffocation. Our soles touched the soothingly smooth
and night-cooling dirt | wanted so much to put in my mouth. We watched the yellow-orange
sunset suddenly turn deep blood red and land in the belly of the hills. But, it was summer
time and Grandpa knew | could stay up, and he continued to tell me about the canes.

With our feet comforted by the cool dirt, Grandpa began again. "The third cane was
given by a United States President. Maybe you talk about him in your school. He was tall.
He had no mustache but a dark beard and always looked so serious in the pictures | saw."
He started reaching into his front pocket and said, "Let me see.... if | have a penny. Ah,
here's one." He placed the penny in his palm and pointed to the head side of it. "This is the
man that gave us the third cane."

| felt the copper with my small fingers and stared at this man | didn't know.

He must be a King, too, to have his face on a penny.

Teh Teh didn't wait for comments from me and continued. "Anyway, he gave us a
cane that had a black stick with a silver top, too. He had some men folk put the year

11
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eighteen sixty-three onit. He also has his name on it in that fancy writing that you are
learning insecond grade.”

“Cursive!” | said excitedly.

“Right. That’s the one, and it says A. Lincoln on it for Presidente Abraham Lincoln.”
Grandpa liked to combine Spanish with English or Téwa with English, but | liked it.

Grandpa was curious about the progress | was making with cursive writing because the
only thing he knew how to write in cursive was his name Guadalupe Duran. After | drew my
name in the dirt (as if he could see it), we saw headlights illuminating the dirt road leading the
way to my Ko’oe and Mah Mah’s house.

"I wonder who that could be?" Teh Teh thought out loud.

"Maybe it's mom coming to pick me up." | replied.

The truck drove up the side of the house and Tah Tah Jimmy stepped out.

"Unbi sengi-Ku." (Good evening.) Tah Tah greeted us. "He haw-ddn bd ain nah yadh-
weh?" (Why are you two both sitting outside?)

"Ain hee-maw ain(g)." (We're talking.) Grandpa answered. "O-tsu waveh hdndi." (Go
inside then.)

Tah Tah Jimmy and Grandpa spoke Téwa for a long time in the living room while |
went into the kitchen to wipe the dishes. The dishes were like building blocks as | stacked
plates and cups upon each other. | hummed, “El don Gdto”: El don gdto was a cat... Hmm hmm
hmm .. .on a high red roof don gdto sat. Hewas. .. lalala ... meow, meow, meow.”

We were learning this song in music class, and | liked it - no wonder Teh Teh called
me "mu-sah." Engaged in my little world, | did not realize Grandpa had left with Mah Mah
until | finished wiping the dishes and looked into the living room.

Tah Tah sat on the couch and said, "Laurah Raye. O-kah-ah. Nay-weh 6-soh-geh."
(Come here. Sit next to me.)

"Weh-hoh Teh Teh?” (Where's Grandpa?)

"He had to take care of some things. What were you two talking about earlier when
| drove up?"

"Ti un café, dah-dh?" Ko'oe asked Tah. (Do you want some coffee?)

"Hee-yah drdn-mah." (A little bit.) Tah replied.

"Grandpa was telling me about this man." | urged Tah Tah, handing him the penny. "Héh-

wah. Did he tell you this man gave us one of the canes Teh Teh carries?"

"Uh-huh. He was going to tell me about another one, when you came." Spain, Mexico,
Abrahum Lincon. "He told me three already."

Tah Tah shifted his sitting position on the couch and seemed to prepare himself to
tell me more. "Well, the Lincoln Cane came from the United States, and we have another
one from the New Mexico State Governor, too. In 1981, Governor Bruce King gave canes
to the Pueblo Governors at the state capitol building. Maybe you'll visit there someday on
a school field-trip.

"Ndh-wey, uvi café." Ko'oe handed Tah Tah his coffee, and he placed it on the coffee
table. Ko'oe sat in the chair that matched the couch and turned down the volume to her
Yankee baseball game, but she still watched it.

"So, who gave the old Governors the last cane, Tah Tah?

Taking a sip of his coffee, he began again. "Last year, about summer time, too,
another King of Spain, Juan Carlos, gave the Pueblo Governors some canes."

12
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“There sure are a lot of Kings in Spain, | said.”

“Maybe he wanted to be remembered like King Felipe. Who knows? But, |
guess it was a nice gesture.”

"What's a gisture?" | asked.

"A gesture is kind of like a way of doing something nice for others. Tah Tah

responded.

Tah Tah took another sip of his coffee, then he spoke. "Well, another person
is supposed to come visit the Pueblos again this year. He wants to offer the
Governors another cane, so that will make a total of six, if we only still had the

Spanish one too. This man is from Spain, too, but he is not a king. He is one of
Christobo Columbus'relatives."

"Yeah, he's the one who discovered America, huh?"
"Well, not really, hon. Pueblos and Native Americans were here already, but

he was an explorer from another land, who crossed the sea, and he tried to call the

land his. But, the land doesn't belong to one person, a country or anyone. It just is."
"When is the man going to visit?"
"He wants to meet with all the Governors at San Juan Pueblo. | came to tell Teh
Teh

about the meeting, and he went to ask the ole men if they want to accept the cane
as well."

"So, Grandpa will be carrying a lot of canes, huh? If they decide to keep this
one,
too?
"That's right."
By the time Grandpa returned, Ko'oe already put me to bed.

k ok ok ok ok %k 3k 3k >k ok ok k %k %k >k k >k Xk Xk X % %
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Later, nearing the end of Grandpa's year as Governor, my sister and | watched Ko'oe
prepare the canes to be given back to the old men to pass them on to the new Governor.

On December thirty-first, Ko’oe took out her new rolls of cloth ribbons.

"Melinda, get the scissor from the kitchen drawer next to the oven."

Melinda handed Ko’oe the scissor. Ko'oe cut roughly eighteen inches off of ten
different colored rolls of ribbon diagonally along the rugged edges.

"These are pretty colors of ribbon." Melinda assured Ko'oe as she put the newly cut
ones on the couch and untied the old ribbons from Grandpa's canes. Melinda and | fought
over the old ones as Ko’oe put two different colors together and tied them around the
bottom of the silver tip of one cane. | played with the new ribbons | managed to get while
she was preoccupied.

"Ndh-mdh-ah!" (Give me those!) She grabbed two more from my hand and tied them
around the neck of the second cane. By her tone of voice, | could tell she was annoyed and
finally, she took the rest from Melinda's hands and tied them in a bow like the others on the
last three canes.

The next day, January first, seemed to drag. All the men were at the meeting
Grandpa talked about earlier this summer. The first day of January always seemed like a
long day for everyone in the village.

Ko’oe seemed impatient, excited, and worried. "They're worse than ladies. | don't
know why it takes them all day to decide."

Ko’oe and Mah Mah lived just above the Head Start building where the men once held their
meetings.

“You two go play outside and watch for Teh Teh and Mah Mah. Let me know if they
are on their way.”

As we grew older and more aware of the length of the meetings, we would watch
from Ko’oe’s bedroom window to see if Teh Teh and Mah Mah would leave with the rest of the
men. The men who were appointed left last, so if we didn’t see them come out early, we
would anticipate their return with more excitement than usual.

“Laura, get a pen and paper, so when Teh Teh and Mah Mah come in, we can write
down the men’s’ names.

After Ko'oe made her list of names with the title of their position next to each name,
she left with Melinda.

| stayed with Teh Teh and Mah Mah watching Wheel of Fortune while Ko’oe and
Melinda congratulated the new officials’ families, going house to house. Grandpa, who was
still thinking about the daylong meeting, addressed Mah Mah. “The canes will bring those
families luck this year for the sacrifices their man will make for a year’s duty to his
position and our people.”

14
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Discussion Questions:

A. Téwa Language: The author brings the Téwa Language to life in the form of
metaphor (See page 6). Reread this paragraph out loud with your students. What
do you believe she hopes to convey in the paragraph? Why did she choose to
describe the Téwa Language in this way?

B. Do you believe it is helpful to have a curious seven-year-old narrate this story?
Why or why not?

C. Although the first cane was given in 1620, what specific items, objects, or
references within the story tell you the story takes place during modern days?
Identify and discuss at least two. (Examples of Americana: Levi’'s, Wranglers, 7-
Up, skyscrapers, TV, Wheel of Fortune, and Yankee baseball) What does this
observation tell you about Pueblo People?

D. What examples of symbols do States/Nations use to symbolize authority and
power?

E. Whyisitimportant for the author to convey humanity, especially when depicting
Pueblo and indigenous people? Specific examples include eating, washing dishes,
watching TV, siting on the porch talking, holding hands, and singing.

F. Why is it important to know about the significance of Pueblo Canes in modern
Pueblo communities? (Emphasize survival, traditions, resilience of Pueblo
People over centuries.)
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Handout #4---Writing Prompt & Rubric
Write a short essay answering the following questions: In what ways do you relate to
stories your parents and grandparents share with you about your culture the way that
Lauradoesin "Grandpa's Canes?" Why are these family and community members' stories
of the past important for you to understand aspects of your identity and cultural heritage?

Keep the following rubric in mind as you develop your writing assignment.

Traits 4 3 2 1 Score

Focus & Details | There is one clear, well-written There is one clear, There is one topic. The topic and main
focused topic. Main ideas are well-focused topic. Mainideas are ideas are not clear.
clear and are well supported by Mainideas are somewhat clear.
detailed and accurate clear but are not
information well supported by

detailed information.

Organization The introduction is inviting, The introduction The introduction Thereis no clear
states the main topic, and states the main states the main introduction,
provides an overview of the topic and provides topic. A conclusionis | structure,or
paper. Information is relevant an overview of the included. conclusion.
and presented in a logical order. paper. A conclusion
The conclusion is strong. is included.

Voice The student's purpose of writing | The student's The student's The student's
is very clear, and there is strong purpose of writing is purpose of writing is purpose of writing
evidence of attention to somewhat clear, and somewhat clear, and isunclear.
audience. The student's there is some there is evidence of
extensive knowledge and/or evidence of attention to
experience with the topicis/are attention to audience. The
evident. audience. The student's knowledge

student's knowledge | and/or experience
and/or experience with the topicis/are
with the topicis/are limited.

evident.

Word Choice The student uses vivid words and | The student uses The student uses The student uses
phrases. The choice and vivid words and words that limited
placement of words seems phrases. The communicate vocabulary. Jargon
accurate, natural, and not forced. | choice and clearly, but the or clichés may be

placement of writing lacks variety. present and
words is inaccurate detract from the
at times and/or meaning.

seems overdone.

Sentence All sentences are well Most sentences are Most sentences are Sentences sound

Structure, constructed and have varied well constructed and | well constructed, but | awkward, are

Grammar, structure and length. The have a varied they have a similar distractingly

Mechanics, student makes no errorsin structure and length. | structure and/or repetitive, or are

& Spelling grammar, mechanics, and/or The student makes length. The student difficult to
spelling. few errorsin makes several errors | understand. The

grammar, mechanics, | in grammar, student makes
and/or spelling, but mechanics, and/or numerous errors
they do not interfere | spelling that in grammar,
with understanding. interfere with mechanics, and/or
understanding. spelling that
interfere with
understanding.
Reviewer's Total
Comments Score:

http://www.readwritethink.org/files/resources/printouts/Essay%20Rubric.pdf
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Lesson Plan Two

Title: Life of Pueblo Harvest or Corn Dance
Duration: 1 Class Period
Grade Level: 7thGrade

Lesson Objectives:
1. Interpret the author's poem, which offers a glimpse into Pueblo ways of life.
2. Create a poem expressing an aspect of their own way of life and/or values.

Prerequisite Skills:
1. Ability to read primary sources.
2. Ability to choose a passage for close reading and share his/her opinion.

Materials and Resources:

1. Handout #1: List of New Mexico Pueblos

2. Handout #2: Photo of Pueblo Dance

3. Handout #3: "Shake of the Gourd Rattle" & Discussion Questions
4, Handout #4: Poetry Writing Prompt & Rubric

5. Handout #5: List of Pueblo Corn Dances & Dates

Guiding Questions:

1. What are Pueblo Peoples' perspectives about traditional dancing?
2. What roles do Pueblo People serve in their communities?

3. What might traditional life be like for Pueblo People?

4. What values do traditional Pueblo life embody?

Core Values: Love, Respect, Compassion, Faith, Service
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Procedure:
1. Inthe previous lesson, students were given a list of all Pueblo Villages in New
Mexico, which they may reference again. (See Handout #1)

2. The Pueblo Harvest or Corn Dance can only be witnessed in person. No photos of the
Harvest or Corn Dance are available because many pueblos restrict photography,
sketches, or video recording of dances to their pueblo members or do not allow it at all.
However, a public Buffalo Dance photo is available. (See Handout #2). Have students
discuss elements of nature or animals the dancers embody. What do they notice about
these items of dance clothing? After drawing attention to these items, ask the students if
the dance is only about Harvest or Corn? Why or why not?

3. Discuss the importance of each Pueblo maintaining theirown perspective of

the meaning behind the Harvest or Corn Dance.

A. There are currently 19 Pueblos in New Mexico. Each Pueblo may view the dance
differently, or not have a Corn Dance at all. Can you think of other examples of dances
that some cultures have, with variations that differ from culture to culture or country to
country?

4., Briefly discuss poetry as a method of conveying a unique and original

perspective. Emphasize the following points:

A. Inthe previous lesson, the concept of Pueblo People respecting their language as a
living entity was discussed.

B. Upon reading the poem, "Shake of the Gourd Rattle" by Laura Kaye Jagles, point out to
the students that there are many other aspects of Pueblo culture that Pueblo People
believe have an inherent living life force. (For example, Governors' Canes, ancestors,
prayers, dancers, cycle of seasons, and animals are all important symbols of Pueblo
culture that embody living life forces.) There may be other examples students can find in
both the creative nonfiction piece included in the previous lesson and also in the lines of
the poem included in this lesson.

C. Ask students to discuss examples in their own lives or cultures they believe have a
living life force. Share, list, and keep them for the poetry exercise. (See Handout #4)

5. Distribute Handout #3.

6. Read "Shake of the Gourd Rattle" together in class, pausing for close reading where
students may discuss language in more detail. (See Discussion Questions on Handout
#3)
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Assessment:

1. Distinguish differences between the visual images in the Pueblo Corn Dance photo
and the imagery created in the poem.

2. Create apoem allowing for the expression of a living life force in the student's personal
or cultural heritage. Attempt to use the repetition of a line the way the author does in her
poem. (See Handout #4)

Modifications/Accommodations:

Lessons will meet the accommodations of Student IEPs.

Teaching Strategies will emphasize Multiple Intelligences.

Pre-teach vocabulary prior to lessons to promote connections with prior knowledge.
Allow extended time to complete assignments.

Restate, paraphrase, and emphasize important information.

Use more visual material, examples, and demonstrations.

oSk wh

Notes to Teacher:

In preparation for this lesson:

1. For more background information on Pueblo cultural life, you may want to read
the following:

A. Keegan, M. (1999). Pueblo Girls: Growing Up in Two Worlds. Albuguerque, NM:

Clear Light Publishers.
B. Ancona, G. (1995). Earth Daughter: Alicia of Acoma Pueblo. NY: Simon and Schuster.
2. Introduce several poetry devices, such as style, repetition, stanza, and personification.
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Handout #1
List of Pueblo Villages in New Mexico

The Northern Pueblos The Southern Pueblos:
Taos Cochiti
Picuris Kewa (Santo Domingo)
Ohkay Owingeh (San Juan) San Felipe
Santa Clara Santa Ana
San lldefonso Sandia
Nambe Jemez
Pojoaque Zia
Tesuque Isleta

Acoma

Laguna

Zuni
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Handout #2:
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Handout #3:

A Pueblo-Based Educational Curriculum

Shake of the Gourd Rattle
by Laura Kaye Jagles

Dancers wait lined in two on dirt paved

alley toward sacred square for call of the drum.

Tah-beh and tah-beh peh meet to sing.
Prayer of people heard.
Shake of the gourd rattle set feet to beat.

Dancers pound ground to circle left.
Sands shift under moccasin skin worn by men.
Pebbles gasp for breath
below bare feet pressed by
women. A sticker or two
pierces flesh.

Shake of the gourd rattle set feet to beat.

Chain of shells wrap the chest of a male dancer,
clapping sound like ceramic beads hit glass.
Necklaces shake on a female's breasts,
blessing earth with turquoise and coral
chips.

Sun beats hard on skin.

Drum echoes and chorus of men sway
back and forth, opposite dancers.

Shake of the gourd rattle set feet to beat.

"We can see the lightning," dancers say.
"Bring the rain," chorus of men pray.
Clouds swarm in sky.

Cool sands soothe bare feet.

Smell of rain on dirt ends the drum's song.
One last shake of the gourd rattle heard.

Tah-beh (Téwa for drum)
Tah-beh peh (Téwa for drumstick)
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Discussion Questions:

Who are the people participating in the dance?

What are their roles?

How are they contributing to the whole community?

What inanimate objects are personified in the poem? Why?
What purpose does the repeated line serve?

What Pueblo values does this poem reveal? What tells you this?

oSk W
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Handout #4--Poetry Writing Prompt and Rubric
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Use your list of examples generated earlier from your own life that you believe possess a
living life force. Use one or more of those examples to create a poem, expressing a living
life force within your personal or cultural heritage. Attempt to use the repetition of a line
the way the author does in her poem. Employ personification as well in an effort to bring
your example to life.
Keep the following rubric in mind as you write your poem.

Traits 4 3 2 1 Score

Meaning Poem is creative and Poem is thoughtful | Most of the poem Poem appears to

& original. It is evident and creative. A is creative but be thoughtless

Originality that the poet put couple of phrases appears to be and rushed. Work
thought into words or ideas may be rushed. This is is very repetitive
and uniquely revisited, but the evident in the and ideas are
conveyed ideas overall product is poet's unoriginal.
and emotions. carefully written. redundancy

or use of clichés.

Sensory Details Vivid, detailed Clear sensory Some use of Difficult to
images and intensely images are used image, idea, or visualize image or
felt emotion make to portray ideasor | emotion. emotion.
the poem come alive. emotions.

Form The poem is complete | The poem s The poem s The poem is not
and follows its writteninits somewhat writteninits
intended form. proper forms with | writteninits proper form.

a few mistakes. proper form.

Grammar Proper use of English | Acouple of The poet's There are
spelling and grammar | spelling or intended meaning | numerous spelling
is used consistently grammar mistakes | is confusing by or grammar errors,
throughout the poem. | areevidentbutdo | severalspellingor | makingthe poem
Punctuation is not diminish the grammar errors. difficult to
utilized when meaning of the Punctuation may understand.
necessary. poem. be misused. Punctuationis

Punctuation is used
utilized when incorrectly.
necessary.

Repetition and Uses repetition Makes an Very little effort No effort is

Personificatio and personification attempt to use is made to use made to use

n correctly. repetition and repetition and repetition and

personification. personification. personification.

Reviewer's Total

Comments Score:

http://www.rcampus.com/rubricshowc.cfm?code=J2359B&sp=yes
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Handout #5:

May 1
May 3

June (First Saturday)

June 13

July 4

July 14
July 25
July 26

August 2
August 4
August 10
August 12
August 15

September 2
September 4
September 8

September 19
September 25

October 17

November 12

A Pueblo-Based Educational Curriculum

List of Pueblo Corn Dances and Dates

San Felipe Pueblo
Taos Pueblo

Tesuque Pueblo
Sandia Pueblo, Taos Pueblo

Nambe Pueblo

Cochiti Pueblo

Taos Pueblo

Santa Ana Pueblo

Laguna Pueblo (Seama Village)

Jemez Pueblo

Santo Domingo Pueblo
San lldefonso Pueblo
Santa Clara Pueblo

Zia Pueblo

Acoma Pueblo

Isleta Pueblo

Laguna Pueblo (Encinal Village)
San lldefonso Pueblo

Laguna Pueblo (Old Laguna)
Laguna Pueblo (Paguate Village)

Laguna Pueblo (Paraje Village)

Jemez Pueblo
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Section C: Culminating Activity/Lesson Extension

1. A good follow-up would be to invite a Pueblo person to speak with the class about
the significance of the Corn Dance in his/her way of life.

2. If you live in New Mexico, it is highly recommended that you take aclass tripto a

Pueblo village performing their annual Harvest or Corn Dance that is open to the public.
(Refer to the list of Pueblos on Handout #5)
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