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Section	A:	Introductory	Materials	
	
Name:	Christine	P.	Sims	
Title	of	Unit:	Pueblo	Advocacy	in	Contemporary	Times	
Content	Area:	Language	Arts/Social	Studies	–	NM	History	and	US	History	
Grade	Levels:	High	School	(9-12)	
	
Rationale:	

The	protection	of	land,	natural	resources,	and	cultural	patrimony	have	all	been	
an	important	part	of	Pueblo	existence	in	New	Mexico	for	centuries,	but	this	has	not	
always	been	respected	or	understood	by	the	general	public,	or	by	foreign	entities	or	
policy	makers	in	state	and	the	U.S.	federal	government.	In	fact,	over	the	course	of	
100	years	of	state	and	federal	policies	impacting	the	lives	of	Pueblo	people,	it	has	
been	increasingly	the	case	that	state	and	federal	regulations	concerning	land,	water,	
the	use	of	sacred	sites,	and	the	repatriation	of	cultural	artifacts	have	become	some	
of	the	key	challenges	to	Pueblo	sovereignty.	Within	the	last	decade,	Pueblo	advocacy	
has	been	especially	critical	in	bringing	about	public	awareness	and	gathering	state	
and	federal	support	for	cultural	protection	issues.		In	2010,	for	example,	New	
Mexico	Governor	Bill	Richardson	signed	Executive	Order	2010-047	to	encourage	
protection	of	the	Zuni	Salt	Lake,	to	promote	a	collaborative	relationship	between	
state	agencies	and	the	Zuni	Pueblo,	and	to	safeguard	the	unique	historical	and	
cultural	significance	of	this	sacred	place.			

This	Unit	will	introduce	students	to	two	specific	examples	of	contemporary	
advocacy	that	have	forced	Pueblo	people	to	come	together	to	fight	for	the	protection	
of	cultural	sites	and	the	return	of	cultural	objects	to	their	rightful	place	in	the	Pueblo	
world.	The	protection	of	Mt.	Taylor	as	a	sacred	site	and	its	significance	to	Pueblo	
people	will	be	explored	as	well	as	the	advocacy	leading	to	its	designation	as	a	New	
Mexico	Traditional	Cultural	Property	(TCP),	something	that	had	never	been	done	to	
protect	a	New	Mexico	mountain.		

A	second	example	of	Pueblo	advocacy	at	work	is	the	recent	issue	of	Pueblo	
cultural	objects	being	removed	from	their	original	sites	and	sold	for	profit	by	
foreign	auction	houses	in	Europe.	The	efforts	of	Acoma	Pueblo	and	its	advocacy	
work	with	other	tribes	for	the	return	of	sacred	objects	and	how	this	has	led	to	
congressional	support	for	passage	of	federal	legislation	such	as	the	Safeguard	Tribal	
Objects	of	Patrimony	(STOP)	Act	will	be	examined.	Both	of	these	examples	reflect	the	
determination	of	Pueblo	People	to	protect	what	is	rightfully	theirs,	but	also	to	
inform	students	about	the	significance	of	why	such	cultural	objects,	sites	and	
cultural	resources	are	important	to	their	cultural	survival.			The	Pueblo	core	values	
of	respect,	love,	and	faith	are	embedded	throughout	these	lessons.	This	Unit	
includes:	

• An	overview	of	local	advocacy	by	the	Pueblos	to	protect	Mt.	Taylor	as	a	
sacred	site	and	why	its	significance	to	Pueblos	and	other	tribes	served	as	the	
foundation	for	efforts	to	designate	this	mountain	as	a	TCP.	
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• An	introduction	to	contemporary	issues	pertaining	to	the	return	of	sacred	

objects	that	belong	to	Pueblos	and	the	advocacy	work	of	Pueblos	such	as	
Acoma	and	other	activists	and	supporters	to	thwart	their	illegal	sale.			

• An	overview	of	emerging	Congressional	legislation	that	have	been	
introduced	by	New	Mexico’s	congressional	delegation	to	help	support	the	
protection	of	cultural	objects	that	have	been	illegally	removed	from	Pueblos,	
Tribes	and	Nations	across	the	U.S.		

	
Unit	Goals:	

• Students	will	be	able	to	identify	the	significance	of	land,	natural	resources	
and	cultural	objects	to	Pueblo	core	values	of	respect	and	love	for	the	well-
being	of	their	people.	

• Students	will	be	able	to	examine	the	opposition	and	challenges	facing	
Pueblos	and	the	core	values	of	faith	at	work	in	leadership	efforts	to	protect	
sacred	sites,	natural	resources	and	return	cultural	patrimonial	objects	to	
their	people.	

• Students	will	be	able	to	explain	how	the	advocacy	of	Pueblo	leaders	and	
congressional	supporters	has	helped	bring	public	awareness	to	issues	of	
protecting	sacred	sites,	natural	resources	and	the	return	of	patrimonial	
objects	and	as	a	way	to	re-establish	balance	in	the	Pueblo	world.	
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Standards:	
CCSS	-	 NMCS	
Key	Ideas	and	Details	
CCSS-ELA-LITERACY.	RI.9-10.1	
CCSS-ELA-LITERACY.	RI.11-12.1	
CCSS-ELA-LITERACY.	RH.9-10.2	
CCSS-ELA-LITERACY.	RH.11-12.2	
	
Craft	and	Structure	
CCSS-ELA-LITERACY.	RI.9-10.4	
CCSS-ELA-LITERACY.	RI.11-12.4	
CCSS-ELA-LITERACY.	RH.9-10.4	
CCSS-ELA-LITERACY.	RH.11-12.4	
	
Integration	of	Knowledge	and	Ideas	
CCSS-ELA-LITERACY.	RI.9-10.7	
CCSS-ELA-LITERACY.	RI.11-12.7	
CCSS-ELA-LITERACY.	RH.9-10.7	
CCSS-ELA-LITERACY.	RH.11-12.7	
	
Reading	and	Level	of	Text	Complexity	
CCSS-ELA-LITERACY.	RI.9-10.10	
CCSS-ELA-LITERACY.	RI.11-12.10	

SS.9-12	
SS.9-12	
SS.9-12	
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Section	B:	Lesson	Plan	One		
Title:	Mt.	Taylor:	A	Traditional	Cultural	Property	
Duration:		60-minutes	
Grade	Level:	9-12	
	
Lesson	Objectives:	
• Students	will	be	able	to	identify	on	a	map,	the	location	of	Mt.	Taylor	and	the	

surrounding	Pueblos	and	Tribes	for	whom	this	mountain	is	deemed	sacred.	
• Students	will	identify	the	core	values	reflected	in	Pueblos’	concern	for	protecting	

Mt.	Taylor	as	a	sacred	site.	
	
Prerequisite	Skills	and	Prior	Knowledge:	
• Students	should	be	familiar	with	researching	information	from	an	assigned	

article	and/or	website/internet	sources	to	locate	map	information.	
• Students	should	be	able	to	work	independently	and	collaboratively	on	joint	

projects	and	assignments.	
	

Materials	and	Resources:	
• Lesson	1	Handout	#1	Introductory	Reading:	Mt.	Taylor,	A	Sacred	Site.	
• Lesson	1	Handout	#2	Think-Pair/Share-Create:	Mt.	Taylor,	A	Sacred	Site.	
• Lesson	1	Attachment	#1	Sample	topo	map	of	the	Mt.	Taylor	area	is	provided.	

However,	other	options	for	close-up	views	and	more	detail,	including	nearby	
towns	and	villages	can	be	found	at:	
https://www.earthworksaction.org/voices/detail/mount_taylor		

• Additional	topographic	maps	may	be	viewed	or	downloaded	from	various	sites	
including	the	following:		
https://www.topoquest.com/map.php?lat=35.22393&lon=-
107.58544&datum=nad27&zoom=16&map=auto&coord=d&mode=pan&size=xl	

• Additional	sources	to	Google	are:	Cibola	National	Forest,	U.S.	Forest	Service,	or	
do	a	direct	Google	search	for:	Mt	Taylor	NM	where	you	will	find	numerous	
photos	and	various	types	of	maps	to	select	from.	

• National	Trust	for	Historic	Preservation	website	provides	a	few	photos	of	Mt.	
Taylor	and	explains	the	reason	why	it	is	considered	endangered.	
https://savingplaces.org/places/mount-taylor#.WD9UCoVkA7B		

	
Guiding	Questions:	
1. What	is	the	cultural	significance	of	Mount	Taylor	to	New	Mexico	Pueblos	and	

Tribes?		
2. How	are	the	lives	of	Pueblo	people	linked	to	this	mountain	today?	
	
Core	Values:	Respect	and	Love	
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Procedure:	
	
1. (3	min.)	As	an	introduction	to	this	lesson,	ask	students	if	they	are	familiar	with	

the	location	of	Mt.	Taylor.	Have	they	ever	visited	this	mountain?	For	what	
purpose?	If	there	are	Native	American	students	in	this	class,	maybe	some	are	
familiar	with	the	Native	names	for	this	mountain.			

2. (5	min.)	Provide	Handout	#	1.	Give	students	time	to	read	the	text	or	read	it	
together	as	a	large	group.	

3. (5	min.)	Provide	Handout	#	2	THINK-PAIR/SHARE-CREATE.		Have	students	
form	pairs	and	work	together	to	complete	the	writing	activity	in	Handout	#2.		
Tell	students	they	will	have	5	minutes	for	step	one:	Think.	

4. (5	min.)	Next,	have	students	compare	their	answers	to	the	first	prompt	(THINK)	
and	write	down	what	are	similar	or	different	responses.		Tell	students	they	will	
have	5	minutes	to	complete	step	two:	PAIR/SHARE.	

5. (10	min.)	Last,	have	students	CREATE	a	statement	that	they	will	craft	together	in	
response	to	the	questions	in	the	third	box.	

6. (10	min.)	Have	students	read	aloud	the	statements	they	have	created.	
7. (15	min.)	To	close	out	the	lesson	and	situate	the	location	of	Mt.	Taylor	and	the	

surrounding	communities,	go	online	to	view,	print	out	or	project	a	topographical	
image	of	Mt.	Taylor	(sample	attached)	and	have	students	locate	the	San	Mateo	
Mountain	range,	nearby	towns	of	Grants	and	Milan;	the	Spanish	land	grant	and	
village	of	Seboyeta,	and	the	Acoma	and	Laguna	Pueblo	reservations.	Other	
websites	are	listed	for	the	teacher	to	review	depending	on	what	additional	
information	you	want	students	to	research.	For	example,	additional	basic	
information	e.g.	Mt.	Taylor	elevation,	vegetation,	and	wildlife	descriptions	may	
be	found	on	U.S.	Forest	Service	sites.	Other	sites	may	contain	geological	or	
mineral	resources	information.	Depending	on	students’	familiarity	with	different	
types	of	maps,	select	maps	that	are	appropriate	to	level	of	students.		
	

Assessment:	
	
1. Individual	completion	of	Handout	#2	
	
Modifications/Accommodations:	
	
• Pair	students	needing	assistance,	with	a	designated	reader	for	written	

information	presented	in	hard	copy.			
• Pair	student	with	a	student	needing	assistance.	
• Provide	extra	time	to	complete	website	readings,	hard	copy	handouts	and	the	

mapping	activity.		
• Provide	students	needing	assistance	with	a	copy	of	the	vocabulary	identified	in	

today’s	lesson;	or	have	another	student	assist	by	starting	a	simple	journal	
vocabulary	entry	for	the	student	needing	help.	
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Notes	to	Teacher:	
	
Depending	on	the	maps	you	choose	to	introduce	to	students,	the	teacher	may	want	
to	extend	Step	7	in	this	lesson	to	another	60-minute	session	focused	primarily	on	
map	reading	and	retrieving	different	types	of	information	about	Mt	Taylor.	Sources	
are	provided	for	previewing	such	materials.	
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Lesson	1,	Handout	1:	Mt.	Taylor,	a	Sacred	Site	
	

Many	people	might	ask	why	a	mountain	such	as	Mt.	Taylor,	located	in	
western	New	Mexico,	has	to	be	protected	or	respected	as	a	special	place	in	this	day	
and	age.		Some	might	say	that	this	mountain	is	no	different	than	any	other	mountain	
in	our	state	and	that	it	exists	for	no	other	purpose	except	for	recreational	use	or	as	a	
place	where	people	can	take	advantage	of	all	the	natural	resources	that	can	be	found	
there.		Still	others	might	think	that	such	a	mountain	has	no	real	significance	in	
people’s	lives	today;	that	it	is	just	a	mountain.			

Pueblo	people,	however,	might	think	otherwise	about	such	ideas	and	in	fact,	
do	have	very	different	perspectives	about	the	importance	of	land,	water,	and	
geographical	sites,	such	as	mountains.		These	natural	resources	and	sites	are	closely	
linked	to	their	way	of	life,	their	beliefs,	and	the	values	they	hold	about	the	
sacredness	of	these	places.	The	care	and	respect	that	Pueblo	people	believe	should	
be	afforded	to	such	places	comes	from	the	belief	that	these	have	been	given	as	gifts	
by	the	Creator	to	humankind	and	in	return,	must	be	cared	for	and	protected	from	
abuse	and	exploitation.		In	the	Pueblo	world,	this	mountain	has	always	been	known	
by	traditional	Pueblo	names,	as	well	as	in	other	tribal	languages	as	shown	below:		
	

Kaweeshtima	in	the	Acoma-Keres	language,		
Tsibina	in	the	Laguna-Keres	language,		
Tsiipiya	in	the	Hopi	language,		
Dewankwin	Kyaba:chu	Yalanne	in	the	Zuni	language,	and	
Tsoodził	in	the	Navajo	language.		
	
The	love	and	reverence	for	such	places	as	Mt.	Taylor,	also	stems	from	a	deep	

reverence	Pueblo	people	have	for	such	sites	where	cultural	traditions	are	still	
practiced	and	where	life	and	sustenance	are	provided.	The	presence	and	
relationship	between	humans	and	the	wildlife,	plant	life,	and	watersheds	in	this	
mountain,	are	examples	of	what	makes	this	mountain	a	living	entity;	they	all	play	a	
connecting	role	in	the	survival	of	one	another	and	that	is	why	this	mountain	must	be	
protected	for	present	and	future	generations.			Mr.	Leigh	Kuwanwiswma,	a	member	
of	the	Hopi	tribe	and	Director	of	the	Hopi	Cultural	Preservation	Office,	recounts	the	
significance	of	Mt.	Taylor	to	his	people	in	this	way:	

	
“These	lands	contain	the	testimony	of	our	ancestors’	stewardship	through	
thousands	of	years,	manifested	in	the	prehistoric	ruins,	the	rock	“art”	and	
artifacts,	and	the	human	remains	of	our	ancestors,	Hisatsinom,	People	of	Long	
Ago,	who	continue	to	inhabit	them.	Mount	Taylor	is	known	and	remembered	
in	our	songs,	Mount	Taylor	is	known	and	remembered	in	our	ceremonies,	
and	Mount	Taylor	is	known	and	remembered	in	our	shrines.	Hopisinom	[Hopi	
People]	and	Tsiipiya	are	inseparable.”	
	

Source:	Letter	to	the	National	Trust	for	Historic	Preservation	by	L.	Kuwanwiswma	(January	5,	2009).	
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Attachment	1:	Mount	Taylor	Topographic	Map	
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Lesson	1,	Handout	2:	THINK-PAIR/SHARE-CREATE:	Mt.	Taylor,	a	Sacred	Site	
	
Directions:	After	reading	the	text,	Mt	Taylor	A	Sacred	Site,	take	time	to	THINK	about	
the	question	that	is	provided	in	the	first	box	below	and	write	your	response.		Next,	
pair	up	with	a	partner	to	SHARE.	In	this	step,	you	will	compare	your	written	
responses	to	see	any	similarities	or	differences	and	write	these	in	the	middle	box.		
Lastly,	after	discussing	your	responses	with	your	partner,	CREATE	a	new	response	
that	combines	your	thoughts	and	expresses	your	agreement	on	the	statement	you	
will	write	in	the	last	box.	
	
THINK:		Why	is	Mt.	Taylor	considered	a	sacred	site	to	Pueblo	people?		
	
	
	
	
	
	
	
SHARE:	Compare	your	response	with	your	partner’s	response.		How	were	your	
responses	similar	and	how	did	they	differ?	
	
Points	that	were	similar:	
	
	
	
	
	
Points	that	were	different:	
	
	
	
	
	
CREATE:	Work	with	your	partner	to	write	a	new	response	that	addresses	these	
questions:	What	do	you	think	Mr.	Kuwanwiswma	means	when	he	says:“Hopi	people	
and	Tsiipiya	are	inseperable?”	How	does	this	statement	reflect	the	idea	that	Mt.	
Taylor	is	a	sacred	site?	
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Lesson	Plan	Two		
Title:	Protecting	Mt.	Taylor:	Pathway	to	the	New	Mexico	Supreme	Court	
Duration:	Three	60-minute	sessions	
Grade	Level:	9-12	
	
Lesson	Objectives:	
	
• Students	will	be	able	to	explain	the	major	steps	leading	to	the	designation	of	Mt.	

Taylor	as	a	Traditional	Cultural	Property	(TCP)	by	the	New	Mexico	Cultural	
Review	Committee.	

• Students	will	be	able	to	identify	the	competing	challenges	to	the	protection	of	
Mt.	Taylor	as	a	sacred	site.	

• Students	will	be	able	to	identify	the	TCP	area	surrounding	Mt.	Taylor	
	

Prerequisite	Skills	and	Prior	Knowledge:	
	
• Students	should	be	familiar	with	locating	information	from	technical	texts.	
• Students	should	be	familiar	working	with	different	types	of	maps	and	locating	

information	on	designated	websites.	
• Students	should	be	able	to	work	independently	and	collaboratively	on	joint	

projects	and	assignments.	
	
Guiding	Questions:	
	
• What	opposing	interest	groups	posed	the	greatest	challenge	to	the	protection	of	

Mt.	Taylor	as	a	sacred	site?	
• What	collaborative	advocacy	was	needed	among	NM	Pueblos	and	Tribes	to	

ensure	that	Mt.	Taylor	was	designated	a	Traditional	Cultural	Property	(TCP)?	
• What	does	a	TCP	designation	mean	for	Mt.	Taylor	and	to	NM	Pueblos	and	Tribes?	
	
Core	Values:	Respect	and	Love	
	
Materials	and	Resources:	
	
• Lesson	2	Attachment	#1	Mt.	Taylor:	A	Traditional	Cultural	Property,	provides	

website	links	as	background	information	for	the	teacher	and	sites	for	maps	that	
can	be	downloaded	as	needed.	

• Lesson	2	Attachment	#2	Uranium	Briefing	Paper	(Background	Information	for	
Teacher)	

• Lesson	2	Attachment	#3	Current	Plans	for	Uranium	Exploration	(Background	
Information	for	Teacher)	

• Lesson	2	Handout	#1	Introductory	Reading.	Pathway	to	Protecting	Mt.	Taylor:	
Pueblo	Advocacy	at	Work	
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• Lesson	2	Handout	#2	TCP	Map.	Mt.	Taylor	Boundaries		
• Lesson	2,	Handout	#3,	2009	High	Country	News	article	“Dueling	Claims”	written	

by	Laura	Paskus.	
• Lesson	2	Handout	#4	Discussion	Worksheet	Mt.	Taylor	Interest	Groups	
• Lesson	2	Handout	#5	NM	Supreme	Court	Opinion	
• Lesson	2	Handout	#6	Worksheet.	Pathway	to	Mt.	Taylor:	A	Traditional	Cultural	

Property	(TCP).	Source: Rayellen Resources, Inc. v. New Mexico Cultural Properties 
Review Committee, 2014-NMSC-006. Available 
at:  http://www.nmcompcomm.us/nmcases/nmsc/slips/SC33,497.pdf	

	
Procedure:		
	

1. (3min.)	Ask	students	if	they	familiar	with	the	term	Traditional	Cultural	
Property	(TCP)	and	what	they	think	this	means	in	the	case	of	a	mountain	
such	as	Mt.	Taylor?	

2. (5-7	min.)	Explain	that	today	they	will	explore	the	path	that	was	taken	to	
protect	Mt.	Taylor;	they	will	also	learn	about	the	challenges	that	Pueblo	and	
other	advocates	faced	in	taking	action	to	ensure	that	this	mountain	was	
protected	as	a	TCP.		As	a	general	background	to	the	controversy	surrounding	
Mt.	Taylor	as	a	TCP	have	students	take	turns	reading	aloud	each	section	of	
Lesson	2	Handout	#1	Introductory	Reading.		Stop	as	needed	to	ask	about	
unfamiliar	words	and	their	meaning	such	as:	exploitation,	flank,	milling,	
consultation,	resolution,	exploratory,	watershed,	executive	order,	subsistence,	

antiquated,	contention,	impact,	designation,	advocacy.	Have	students	add	
these	words	to	a	word	bank	or	journal	for	future	reference	and	use	in	a	
culminating	project.	

3. (3-5	min.)	Hand	out	copies	or	project	on	the	wall/screen	Lesson	2	Handout	
#2	Mt.	Taylor	Boundaries	TCP	Map.		Have	students	note	that	there	are	two	
sets	of	boundary	lines	that	were	drawn	at	the	time	of	the	first	nomination	of	
Mt.	Taylor	as	a	TCP:	the	red	lines	designated	by	the	nominating	tribes	and	the	
yellow	lines	designated	by	the	U.S.	Forest	Service.	Explain	to	the	students	
that	these	boundary	lines	would	be	a	key	area	of	contention	when	a	court	
suit	was	later	filed	by	competing	interest	groups.	

4. (20	min.)	If	internet	access	is	available,	bring	up	the	following	website	link	to	
show	students	what	competing	drilling	interests	in	Mt.	Taylor	were	at	work	
at	the	time	the	first	concerns	were	raised	about	this	site.	This	website	
provides	a	brief	overview	of	uranium	mining	interests	in	the	Mt.	Taylor	area	
with	information	about	specific	companies	linked	to	previous	mining	
operations	and	future	proposed	mining.		A	map	of	the	Mt.	Taylor	area	is	
provided	with	options	to	view	the	area	close	up,	in	more	detail,	showing	
nearby	towns	and	villages:	
https://www.earthworksaction.org/voices/detail/mount_taylor		
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If	internet	access	is	not	possible,	download	information	for	students	to	
review,	read,	and	discuss	regarding	mining	interests	in	Mt.	Taylor.	Ask	
students	to	identify	mining	companies,	proposed	mining	locations,	and	any	
environmental	or	economic	impacts	these	might	have	on	nearby	populations.	

5. (15	min.)	Provide	a	copy	of	Lesson	2,	Handout	#3,	2009	High	Country	
News	article	“Dueling	Claims”	written	by	Laura	Paskus.		The	article	
highlights	some	of	the	tensions	the	TCP	designation	raised	among	local	
groups	and	the	role	of	individuals	outside	the	community	who	were	
outspoken	opponents.		It	also	describes	a	highly	racialized	incident	that	may	
have	been	a	residual	outcome	of	this	controversy.		Facilitate	an	oral	reading	
with	the	class	having	individuals	take	turn	reading	paragraphs,	discussing	
and	clarifying	important	points.		Make	note	of	specific	vocabulary/phrases	
that	students	may	encounter,	such	as:	tenuous,	galvanizing,	rhetoric,	front-end	
investments,	oppressive,	contentious,	hate	crimes,	raciist-based,	media	hype,	
etc..	Add	these	to	a	word	bank	where	all	can	refer	to	during	this	lesson.		

6. (10	min.)	End	this	session	with	Lesson	2	Handout	#4	Discussion	
Worksheet.	Mt.	Taylor	Interest	Groups.		Use	the	handout	to	help	students	
identify	key	players	as	mentioned	in	the	Paskus	article	above,	plus	any	
information	they	find	on	the	internet	(if	accessible)	and	discuss	opposing	
interests	which	will	be	the	subject	of	the	next	two	sessions.	

	
Assessment:	
	
1. Individual	completion	of	Lesson	2	Handout	#4	Worksheet.	
	
Modifications/Accommodations:	
	
• Pair	students	needing	assistance,	with	a	designated	reader	for	written	

information	presented	in	hard	copy.			
• Pair	student	with	a	student	needing	assistance.	
• Provide	extra	time	to	research	website	information,	or	provide	hard	copy	

handouts	for	any	of	the	mapping	activities.		
• Provide	students	needing	assistance	with	a	copy	of	the	vocabulary	identified	in	

today’s	lesson;	or	have	another	student	assist	by	starting	a	simple	journal	
vocabulary	entry	for	the	student	needing	help.	

	
Note	to	the	Teacher:	
	
Laura	Paskus	is	a	freelance	writer	who	wrote	the	article,	“Dueling	Claims”	and	is	a	
former	High	Country	News	editor.	If	time	permits,	students	can	listen	to	her	audio	
interview	about	this	story	at:	http://www.hcn.org/articles/deconstructing-dueling-
claims.		The	interview	is	about	8	minutes	long.	
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Second	60-minute	session	
	

1. (1	min.)	This	next	step	in	Lesson	2	can	be	done	in	a	60-minute	session	if	
needed.		Start	by	reviewing	briefly	with	students,	who	they	identified	in	the	
previous	lesson	as	some	of	the	key	players	and	their	interests	in	Mt.	Taylor.			

2. (1	min.)	Explain	to	students	that	now	they	will	be	looking	more	closely	at	the	
timeline	of	events	leading	to	the	designation	of	Mt.	Taylor	as	a	TCP.	They	will	
be	looking	for	this	information	in	a	text	that	comes	from	a	2014	New	Mexico	
Supreme	Court	Opinion.	This	was	written	in	response	to	a	suit	filed	in	state	
courts	by	opposing	interest	groups	and	individuals	who	disagreed	with	the	
decision	made	by	the	New	Mexico	Cultural	Properties	Committee,	a	state	
agency	responsible	for	making	TCP	designations.	

3. (3	min.)	As	an	introduction	to	the	language	found	in	this	document,	first	
show	students	the	first	3	pages	only	of	Lesson	2	Handout	#5	Supreme	
Court_Opinion-SC33,497.	Draw	students’	attention	to	the	format	in	which	
such	court	documents	are	formally	written.		

4. (3	min.)	Explain	that	the	original	Supreme	Court	Opinion	was	written	in	
response	to	a	group	of	individuals	(plaintiffs)	who	filed	suit	against	the	New	
Mexico	Cultural	Properties	Committee	(defendants).	Ask	who	the	plaintiffs	
were	in	this	court	case?	Do	these	names	reflect	any	of	the	competing	
interests	found	on	the	mining	website	link	they	may	have	researched	earlier	
or	individuals	they	may	have	read	about	in	prior	articles?	Who	were	the	
defendants?	Which	Pueblos	took	the	lead	in	being	named	as	intervenors	in	
the	court	case?	What	is	the	meaning	behind	this	term?	

5. (2	min.)	Have	students	identify	and	define	specialized	terms	from	the	cover	
pages	1-3,	to	include	in	a	word	bank	or	journal	such	as:	defendants,	plaintiffs,	
appellees,	appellants;	intervenors,	etc..	These	words	can	be	used	in	a	later	
culminating	project.	

6. (30	min.)	Move	to	Lesson	2	Handout	#6	Pathway	to	Mt.	Taylor:	A	
Traditional	Cultural	Property	(TCP),	providing	each	student	a	copy.	Have	
students	work	in	pairs	to	answer	each	of	the	12	questions	included	in	
Handout	#6.	

7. (10	min.)End	this	session	by	having	students	summarize	the	key	events	and	
identify	the	key	players	involved	along	the	way	in	designating	Mt.	Taylor	as	a	
Traditional	Cultural	Property.	

	
Assessment:	
	
1. Individual	completion	of	Lesson	2	Handout	#6	Pathway	to	Mt.	Taylor.	
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Modifications/Accommodations:	
	
• Pair	students	needing	assistance,	with	a	designated	reader	for	written	

information	presented	in	hard	copy.			
• Pair	student	with	a	classmate	needing	assistance	with	reading	or	writing.	
• Read	aloud	text	selections	in	worksheets	to	student	needing	assistance.	
• Provide	students	needing	assistance	with	a	copy	of	the	vocabulary	identified	in	

today’s	lesson;	or	have	another	student	assist	by	starting	a	simple	journal	
vocabulary	entry	for	the	student	needing	help.	

	
Note	to	the	Teacher:	
	
If	necessary,	a	variation	of	Step	6	above	could	be	to	conduct	the	exercise	as	a	whole	
group	reading	activity.	Project	Handout	#6	large	enough	on	a	screen	that	all	
students	can	follow	along	as	they	take	turns	reading	each	numbered	section	and	
corresponding	question.	Use	a	highlighter	to	highlight	specific	phrases	in	the	text	
which	students	will	identify	or	paraphrase	as	answers	to	the	questions.	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	



A PUEBLO-BASED EDUCATIONAL CURRICULUM 
	

	

	

15	

Lesson	2,	Attachment	1:	Mt.	Taylor:	A	Traditional	Cultural	Property	
	
Facts	about	Mount	Taylor:	
Mount	Taylor	is	a	stratovolcano	in	northwest	New	Mexico,	northeast	of	the	town	of	
Grants.	It	is	the	high	point	of	the	San	Mateo	Mountains.	Named	after	President	
Zachary	Taylor.	The	elevation	of	Mt.	Taylor	is	11,305	feet	and	is	located	in	the	San	
Mateo	Mountain	Range.	
	
Many	of	the	links	about	Mt.	Taylor,	including	the	suggested	ones	listed	below,	can	be	
found	by	first	going	to	this	website:		
http://www.preservationnation.org/travel-and-sites/sites/southwest-
region/mount-taylor.html		
	

1. This	website	link	provides	a	brief	overview	of	uranium	mining	interests	in	
the	Mt.	Taylor	area	with	information	about	specific	companies	linked	to	
previous	mining	operations	and	future	proposed	mining.		A	map	of	the	Mt.	
Taylor	area	is	provided	with	options	to	view	the	area	closeup	in	more	detail,	
showing	nearby	towns	and	villages:	
https://www.earthworksaction.org/voices/detail/mount_taylor		

	
	

For	a	brief	background	on	the	controversy	the	TCP	designation	raised,	there	are	two	
links,	one	to	a	2009	issue	of	High	Country	News	and	the	other	to	an	audio	clip	
featuring	an	interview	of	the	author	who	wrote	the	feature	article	about	the	
designation	of	Mt.	Taylor	as	a	TCP.	The	teacher	should	read	and	listen	to	these	
beforehand	for	background	information	and	to	get	a	sense	of	the	controversy	
sparked	by	the	TCP	designation.		
	

1. The	article	“Dueling	Claims”	in	High	Country	News	is	provided	as	a	handout	in	
Lesson	2	but	can	also	be	found	at:	
http://www.hcn.org/issues/41.21/dueling-claims		

	
2. The	8-10	minute	audio	clip	of	the	interview	conducted	by	Marty	Durlin,	with	

Laura	Paskus,	the	author	who	wrote	the	cover	story	for	the	December	7,	
2009	issue	of	High	Country	News	can	be	heard	at:	
http://www.hcn.org/articles/deconstructing-dueling-claims/print_view		
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Lesson	2,	Handout	1:		
	
Introductory	Reading:	Pathway	to	Protecting	Mt.	Taylor:	Pueblo	Advocacy	at	
Work	
	

In	2008,	Pueblo	advocates	started	down	a	long	road	to	protect	Mt.	Taylor	
from	possible	exploitation	by	uranium	mining	companies	intent	on	drilling	into	the	
western	flank	of	this	mountain.		Mt.	Taylor	sits	atop	one	of	the	richest	locations	
where	uranium	ore	can	be	found.	Uranium	mining	was	especially	important	in	this	
area	during	the	1950s	and	1970s	but	the	demand	and	monetary	value	of	this	
mineral	resource	eventually	dropped,	causing	most	mining	activities	to	cease	for	
nearly	two	decades.	By	the	mid-2000s	the	price	of	uranium	rose	again	and	the	high	
demand	for	uranium	resulted	in	a	renewed	interest	by	mining	companies	to	explore	
possible	sites	for	future	mining.		In	2008	alone,	163	proposals	to	explore,	mine	and	
begin	milling	operations	were	submitted	to	the	New	Mexico	Mining	and	Minerals	
Division.	This	is	what	prompted	the	concern	of	local	Pueblos	and	tribes,	when	they	
discovered	that	permits	had	been	issued	to	mining	companies	for	drilling	near	Mt.	
Taylor,	without	their	consultation	or	notification.	

The	All	Indian	Pueblo	Council	representing	all	19	Pueblos	of	New	Mexico	
passed	a	Resolution	in	2007	pointing	out	the	failure	of	the	New	Mexico	Energy,	
Minerals	and	Natural	Resources	Department	to	consult	with	the	Pueblo	of	Acoma	
and	other	tribes	about	the	potential	impact	exploratory	uranium	drilling	might	have	
on	the	physical,	cultural,	and	natural	resources	of	Mt.	Taylor.		Uranium	exploration	
permits	issued	by	this	state	agency	would	have	allowed	such	drilling	to	take	place	in	
two	sites	potentially	impacting	the	watershed	that	nearby	Pueblos	rely	on	for	clean,	
healthy	water	sources.	In	their	resolution,	the	19	Pueblos	cited	an	Executive	Order	
signed	in	2005	by	then	Governor	Bill	Richardson	that	called	for	meaningful	
involvement	of	tribes	and	upholding	their	cultural	rights	to	lands	traditionally	used	
for	subsistence	and	cultural	activities.		

Antiquated	mining	laws	established	in	the	late	1870s,	coupled	with	modern-
day	mining	permits	issued	by	state	agencies,	have	created	much	contention	and	
have	been	a	source	of	conflict	between	mining	companies	that	often	argue	how	
mining	has	potential	economic	benefits	for	nearby	towns	and	local	areas	with	high	
unemployment	rates,	On	the	other	hand,	tribes	that	oppose	drilling	have	expressed	
their	concerns	for	environmental	and	cultural	impacts,	as	well	as	the	health	risk	
associated	with	such	mining	activities.	In	New	Mexico,	one	option	for	protecting	
special	sites	from	such	threats	is	to	petition	the	New	Mexico	Cultural	Properties	
Review	Committee	to	list	a	site	to	the	State	Register	of	Historic	Places.		A	similar	
designation	exists	at	the	national	level	where	the	National	Trust	for	Historic	
Preservation	also	accepts	nominations	for	special	sites	to	be	designated	as	one	of	
America’s	11	Most	Endangered	Historic	Places.	Acoma	Pueblo	was	successful	in	
obtaining	this	designation	for	Mt.	Taylor	in	2008.	

The	designation	of	Mt.	Taylor	as	a	Traditional	Cultural	Property	(TCP)	in	New	
Mexico,	was	successfully	obtained	in	2008	on	an	emergency	basis	for	one	year		



A PUEBLO-BASED EDUCATIONAL CURRICULUM 
	

	

	

17	

	
through	the	advocacy	of	several	Pueblos	including	Acoma,	Laguna,	Zuni	and	Hopi	
and	the	Navajo	Nation.		They	later	sought	a	more	permanent	listing	for	Mt.	Taylor	in	
2009	following	an	intensive	year	of	hard	work	and	collaboration	among	all	five	
tribes.		Many	members	from	the	nearby	tribal	communities	and	their	supporters	
attended	public	hearings	conducted	in	Grants,	New	Mexico	in	June,	2009,	by	the	NM	
Cultural	Properties	Review	Committee.	They	spoke	on	behalf	of	their	communities	
and	the	concern	they	had	for	the	protection	of	Mt.	Taylor.		Representatives	of	other	
interest	groups	in	the	surrounding	areas	also	attended	these	hearings,	including	
individuals	from	outside	the	community	representing	the	uranium	mining,	oil	and	
gas	industries.	They	spoke	up	in	strong	opposition	against	the	designation	of	the	
mountain	as	a	Traditional	Cultural	Property	(TCP).		

	In	preparing	the	application	for	submission	to	the	NM	Cultural	Properties	
Review	Committee,	all	five	tribes	provided	extensive	information	about	the	
significance	of	the	mountain	to	their	oral	histories,	cultural	traditions	and	sacred	
practices.	This	involved	extensive	interviews	of	elders	and	tribal	leaders	from	the	
different	communities.		It	also	involved	the	gathering	of	important	archeological	
data	documenting	the	pre-historic	habitation	and	use	of	the	Mt.	Taylor	area	by	early	
and	present-day	Pueblo	and	Navajo	cultures.		This	information	was	compiled	into	a	
lengthy	report	that	was	submitted	for	consideration	of	Mt.	Taylor	as	a	TCP.		

In	the	end,	the	inclusion	of	Mt.	Taylor	as	a	TCP	recognized	the	significance	
this	mountain	has	to	many	tribes	and	based	on	this	designation,	tribes	now	have	the	
opportunity	to	be	consulted	any	time	development	is	proposed	in	the	Mt.	Taylor	
TCP	area.		The	boundaries	of	this	area	are	now	clearly	established	and	can	be	
viewed	on	a	TCP	map.		

	
	
Sources:		
All	Indian	Pueblo	Council	Resolution	2007-12	

National	Trust	for	Historic	Preservation	
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Lesson	2,	Handout	2:		
	
Map	of	Mt.	Taylor	Boundaries	
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Lesson	2,	Handout	3:		
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Lesson	2,	Handout	4:		
	
Mt.	Taylor	Interest	Groups	
	
After	reading	the	introductory	information	about	Mt.	Taylor	and	its	significance	to	
Pueblos	and	Tribes	in	New	Mexico,	think	about	them	and	other	competing	interest	
groups	you	have	also	read	about,	who	have	Mt.	Taylor	in	mind	as	a	resource	site.	
Think	of	a	way	to	visualize	these	competing	groups	and	their	interests	around	the	
centerpiece,	Mt.	Taylor.	Share	your	work	with	the	class	and	explain	your	visual.	
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Lesson	2,	Handout	5:		
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Lesson	2,	Handout	6:		
Pathway	to	Mt.	Taylor:	A	Traditional	Cultural	Property	(TCP)	
	
	
The	following	text	from	a	Supreme	Court	
document	provides	a	timeline	of	events	leading	
to	Mt.	Taylor’s	designation	as	a	TCP.	Read	each	
section	carefully	to	answer	the	questions	in	the	
right-hand	column.	

Guided	Questions	&	Your	
Response	

(You	may	record	your	answers	on	
a	separate	sheet)	

A. Factual History and Administrative Proceedings 
 
{2} In February 2008, the United States Forest 
Service released a report determining that 
Mount Taylor was eligible for listing on the 
National Register of Historic Places as a 
traditional cultural property. The detailed report, 
written by two archaeologists who spent 
months working with several of the mountain’s 
surrounding tribal communities, documents the 
cultural and ethnographic history of Mount Taylor, 
which, at more than 11,000 feet, is the highest 
point in the San Mateo Mountains of New Mexico. 
The report chronicles the history of the mountain 
and its importance to various cultures, noting 
prehistoric archaeological sites predating 500 A.D. 
and rock inscriptions from Spanish settlers who 
may have passed through the area as early as 1540 
with the historic Francisco Vasquez de Coronado 
expedition. 
	

Mt.	Taylor	was	first	listed	on	a	
National	Register	of	Historic	

Places	in	2008	as	an	endangered	
site	which	required	an	extensive	
report	of	its	significance.			
		
Q1:	Who	was	involved	in	
compiling	the	required	report?	
	
	
	
	
Q2:	What	were	the	important	
aspects	about	Mt.	Taylor	that	
were	included	in	this	report?	

{3} The report concludes that Mount Taylor 
satisfies three out of four possible criteria 
for National Register listing based on the 
mountain’s “significant contributions to the broad 
patterns of our history,” its association with 
“persons significant in our past,” and its past and 
potential future yield of information about our 
history. See 36 C.F.R. § 60.4 (2008) (providing the 
four “National Register criteria,” each of which 
qualifies a site for National Register listing). The 
report also concludes that Mount Taylor meets the 
overall “integrity” criterion for National Register 
listing because the property was, and still is, 
integral to the tribal communities’ practices, from 

Q3:	The	US	Forest	Service	Report	
concluded	that	Mt.	Taylor	met	3	
out	of	4	criteria	to	be	eligible	for	
listing	on	the	National	Register.		
What	were	they?	What	do	you	
think	is	meant	by	“integrity”	as	
used	here?	
	
	
	
	
	



A PUEBLO-BASED EDUCATIONAL CURRICULUM 
	

	

	

54	

traditional gathering of plants and minerals to 
performing pilgrimages and ceremonies, noting 
that the mountain’s physical features that 
historically have attracted various cultures still 
exist today. 
	
{34} In connection with the federal listing, the 
Forest Service explained in its 2008 report 
that Mount Taylor met the federal integrity 
requirement in three respects—location, setting, 
and association—based primarily on the site’s 
ongoing relationship with traditional cultural 
practices and because the physical attributes of the 
mountain remain largely unchanged. The 
Nominating Tribes’ May 22, 2009, application for 
permanent listing of Mount Taylor in the New 
Mexico State Register of Cultural Properties 
supported the federal determination of an ongoing 
relationship, explaining that land-altering activities 
on the mountain and the exclusion of private 
property may “cause the Nominating Tribes to 
adjust some practices, such as the route that 
community members might follow while on 
pilgrimage . . . , 

Q4:	Mt.	Taylor	is	referred	to	as	
having	an	“on-going	relationship	
with	traditional	cultural	
practices?”	What	is	meant	by	
this?	

{5} Under the Cultural Properties Act, the 
Committee is allowed to approve an 
emergency listing “for not more than one year, 
during which time the [C]ommittee shall 
investigate the property and make a determination 
as to whether it may be permanently 
placed on the official register” of New Mexico 
cultural properties. Section 18-6-12. Once 
a property is listed, other state departments must 
consult the New Mexico historic 
preservation officer before taking any action 
“which may affect a registered cultural property. . . 
so as to preserve and protect, and to avoid or 
minimize adverse effects on, registered cultural 
properties.” Section 18-6-8.1. A consultation 
requirement also comes into effect when a 
property is deemed eligible for National Register 
listing, as in the Mount Taylor case in 2008 upon 
the release of the Forest Service report. 

Q5:	The	Committee	referred	to	in	
this	section	is	the	NM	Cultural	
Properties	Review	Committee.		
What	are	their	duties	under	the	
NM	Cultural	Properties	Act?	
	
	
	
	
	
Q6:	Once	a	property	is	listed	as	a	
NM	cultural	property	what	
protection	does	it	have?		

{6} On February 22, 2008, eight days after the 
Nominating Tribes submitted the 

Q7:	In	February,	2008,	the	
Nominating	tribes	applied	for	an	
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emergency application, the Committee approved a 
one-year temporary listing. Although the 
Nominating Tribes included the Forest Service 
report as supporting documentation for the 
emergency application, the state nomination was 
slightly different from the Forest Service Report. 
The Forest Service relied on topography, 
delineating boundaries of the traditional cultural 
property based on the mountain’s summit and its 
surrounding mesas, but the Nominating Tribes 
focused on elevation, drawing a demarcation line 
around the summit at 8,000 feet because, 
according to the Nominating Tribes, private 
landowners became more numerous below this 
elevation. The Nominating Tribes asked the 
Committee to recognize 422,840 acres consisting 
of federal land managed by the Forest Service and 
the Bureau of Land Management, Indian trust and 
Pueblo land, New Mexico state lands, and the 
Cebellota Land Grant common lands. The 
Nominating Tribes asked that any private land 
above 8,000 feet be identified and excluded from 
the listing. On June 14, 2008, following a public 
comment period, the Committee again approved 
the emergency listing of the specified property at 
the top of Mount Taylor. 
	

emergency	designation	of	Mt.	
Taylor	as	a	cultural	property.		
What	important	boundary	
information	was	included	in	the	
state	nomination	and	why?	
	
	
	
	
	

{7} On April 22, 2009, fourteen months after 
submitting their emergency petition, the 
Nominating Tribes nominated the same land on 
Mount Taylor for permanent listing under the 
Cultural Properties Act. In response, the 
Committee scheduled a public comment period 
that included a public hearing on May 15, 2009, 
the submission of written comments through May 
20, 2009, and a final vote on June 5, 2009. As with 
the emergency petition, private land was explicitly 
excluded from the proposed listing as 
noncontributing, but the Nominating Tribes 
changed the listing’s outer boundaries to be 
consistent with the topographic boundary used by 
the Forest Service after agreeing that it better 
reflected the individual tribes’ shared use of the 
mountain. 

Q8:	What	key	events	led	to	the	
permanent	listing	of	Mt.	Taylor	as	
a	TCP?		
	
	
	
	
	
	
	
Q9:	What	final	TCP	land	
boundaries	were	set	for	Mt.	
Taylor?	

{8} At the close of the May 15, 2009, hearing, the Q10:	What	do	you	think	is	meant	
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Committee asked the Nominating 
Tribes to revise the nomination and resubmit it by 
May 23, 2009, in order to include a gross acreage 
figure for both contributing and noncontributing 
properties, among other clarifications. The 
Committee asked private land owners to verify 
private property exclusions by submitting 
notarized copies of their property deeds to the 
Historic Preservation Department. On June 4, 
2009, the Committee released an updated estimate 
on the proposed permanent listing, explaining that 
434,767 acres of public land would be included 
and 89,939 acres of private land would be 
excluded as noncontributing. On June 5, 2009, the 
Committee voted unanimously to permanently list 
Mount Taylor as a cultural property on the state 
historic register, issuing a final order on September 
14, 2009. 

by	the	terms	“contributing”	and	
“non-contributing”	properties	to	
the	Mt.	Taylor	TCP?	
	
	
	
	
	
Q11:	What	group	of	landowners	
were	excluded	from	the	
boundaries	set	for	the	Mt.	Taylor	
TCP?	
	
	
	
Q12:	What	was	the	land	acreage	
designated	as	the	Mt.	Taylor	TCP?	
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Lesson	Plan	Three		
Title:	Protecting	Mt.	Taylor:	A	Final	Court	Decision	
Duration:	Two	60-minute	sessions	
Grade	Level:	9-12	
	
Lesson	Objectives:	
	
• Students	will	be	able	to	identify	different	interest	groups	and	analyze	the	

opposing	opinions	regarding	the	protection	of	Mt.	Taylor	as	a	sacred	site.	
• Students	will	trace	the	path	leading	to	the	NM	Supreme	Court	case	upholding	the	

designation	of	Mt.	Taylor	as	a	Traditional	Cultural	Property.	
• Students	will	identify	key	arguments	and	final	decisions	by	the	New	Mexico	

Supreme	Court	Opinion	in Rayellen Resources, Inc. v. New Mexico Cultural 
Properties Review.	

• Students	will	use	a	word	bank	of	terms	from	previous	lessons	to	create	a	
description	of	Pueblo	advocacy	at	work.	
	

Prerequisite	Skills	and	Prior	Knowledge:	
	
• Students	should	be	familiar	with	locating	information	from	a	variety	of	texts	and	

documents,	including	newspaper	op-ed	pieces,	website	sources,	resolutions,	
testimonies,	court	opinions,	etc..	

• Students	should	be	able	to	work	independently	and	collaboratively	on	joint	
projects	and	assignments.	

• Some	familiarity	with	the	state	court	system	in	New	Mexico.	
	
Guiding	Questions:	
	
• What	competing	opinions	were	represented	among	various	groups	for	and	

against	the	designation	of	Mt.	Taylor	as	a	TCP?	
• What	collaborative	advocacy	did	NM	Pueblos	and	Tribes	take	to	ensure	that	Mt.	

Taylor	was	designated	a	Traditional	Cultural	Property	(TCP)?	
• What	were	the	arguments	addressed	in	the	New	Mexico	Supreme	Court	Opinion	

regarding	the	decision	of	the	New	Mexico	Cultural	Properties	Review	
Committee?			

• Who	filed	suit	against	the	New	Mexico	Cultural	Properties	Review	Committee?	
What	was	the	outcome?	

• What	does	a	TCP	designation	for	Mt.	Taylor	mean	for	NM	Pueblos	and	Tribes?	
	

Materials	and	Resources:	
	
• Lesson	3	Handout	#1	Flow	Chart	Path	to	the	New	Mexico	Supreme	Court		
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• Lesson	3	Handout	#2	Worksheets.	Supreme	Court	Opinion	(Pp.	1-11).		
Source: Rayellen Resources, Inc. v. New Mexico Cultural Properties Review 
Committee, 2014-NMSC-006. Available 
at:  http://www.nmcompcomm.us/nmcases/nmsc/slips/SC33,497.pdf	

• Lesson	3	Handout	#3	Worksheet	Differing	Opinions	about	Mt.	Taylor	
• Lesson	3	Handout	#4	Newspaper	article:		“A	Radioactive	Struggle”	written	by	

V.B.	Price	in	The	New	Mexico	Independent.	(July	2,	2008).		
• Lesson	3	Handout	#5	Article.	Mt.	Taylor	A	Sacred	Site.		(Can	also	be	downloaded	

from	www.manataka.org/page2469.html	)	
• Lesson	3	Handout	#6	All	Indian	Pueblo	Council	Resolution	2007-12	
• Lesson	3	Handout	#7	Testimony	of	B.H.	Nuvamsa,	Chairman,	Hopi	Tribe	to	

Cultural	Properties	Review	Committee.	
• Lesson	3	Handout	#8	Ramah	Navajo	Community	Position	Statement	on	Tsoodził	

To	Be	Designated	as	a	Traditional	Cultural	Property.	
• Lesson	3	Handout	#9	Competing	Interests	in	Mt.	Taylor.	
• Lesson	3	Handout	#10	Program	Celebrating	Mt.	Taylor	as	a	Traditional	Cultural	

Property	(TCP).	
	

Core	Values:	Respect	,	Love,	Faith	
	
Procedure:	
	

1. (2	min.)Introduce	this	lesson	by	going	over	Handout	#1	Flow	Chart	with	
students.		Working	from	the	bottom	up,	draw	students’	attention	to	the	
administrative	process	that	was	followed	by	the	Pueblos	and	Tribes	in	
nominating	Mt.	Taylor	as	a	TCP.		Draw	attention	to	the	fact	that	they	worked	
together	to	obtain	this	designation,	following	the	appropriate	channels.	

2. (5	min.)	Next	point	out	that	certain	parties	were	not	pleased	with	the	TCP	
designation	approved	by	the	NM	Cultural	Properties	Review	Committee.		At	
this	point	in	the	chart,	ask	who	they	appealed	this	decision	to?	(The	5th	
District	Court).	The	grieving	parties	(plaintiffs)are	named	on	the	left	side	of	
the	flowchart.		Ask	students	who	they	think	these	groups	represented?	Have	
them	think	back	to	the	Parkus	article	in	Lesson	2	for	example.		Note	that	the	
District	Court	ruled	on	5	issues.		These	will	be	reviewed	in	more	detail	later	
on	in	the	lesson.	Ask	students	who	was	named	in	the	suit	as	the	defendant	
and	who	were	parties	that	agreed	to	be	included	(intervenors)	in	the	suit?	

3. (5	min.)	The	next	Court	shown	in	the	flow	chart	is	the	NM	Court	of	Appeals.		
They	determine	whether	a	case	should	be	referred	to	a	higher	court,	namely	
the	NM	Supreme	Court.	The	basis	on	which	they	ruled	that	this	was	
necessary	is	mentioned	briefly	in	the	upper	right	hand	side	of	the	flow	chart.		
Ask	students	what	they	think	is	meant	by	the	phrase	“an	issue	of	substantial	
public	interest.”		Why	would	the	case	of	Mt.	Taylor	designated	as	a	TCP	fit	
this	description?	Tell	students	that	they	will	now	examine	some	of	the	
specific	arguments	in	this	case	and	how	the	Supreme	Court	ruled	in	the	end.		
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4. (30-45	min.)The	next	set	of	worksheets,	Lesson	3	Handout	#2	Worksheets	
Supreme	Court	Opinion	follows	each	of	the	arguments	and	the	final	
opinions	of	the	Supreme	Court	in	response	to	each.	The	texts	are	directly	
from	the	case:	Rayellen Resources, Inc. v. New Mexico Cultural Properties 
Review Committee, 2014-NMSC-006.  These are dense text excerpts that should 
be introduced first as a whole group activity using pages 1-2. Once this has been 
done, the remaining pages (Pp.3-11) can be assigned to pairs or groups of three to 
answer questions about the Supreme Court decision regarding this court case. 	

5. Note	in	the	text,	any	unfamiliar	words	or	phrases	that	students	may	not	
understand.		Identify	and	define	these	words	together	in	an	on-going	list	
that’s	available	to	the	class	as	they	work	through	the	Supreme	Court	Opinion.	

6. (3	min.)	At	the	end	of	the	session,	congratulate	students	that	they	have	
worked	through	parts	of	an	actual	legal	court	document	to	find	some	
important	facts	about	how	the	Mt.	Taylor	TCP	designation	successfully	
prevailed	in	the	end.	Reiterate	that	the	core	values	of	love	and	respect	for	
this	site	and	the	faith	that	was	exercised	by	the	people	working	together	to	
protect	Mt.	Taylor	was	at	the	heart	of	their	commitment	and	advocacy.	Even	
in	the	face	of	lawsuits	which	threatened	to	overturn	the	TCP	designation,	
they	continued	to	work	together	to	the	end.		
	

Assessment:	
	

1. Individual	and/or	team	completion	of	Lesson	3	Handout	#2	Worksheets.	
Supreme	Court	Opinion	(Pp.	1-11)	

	
Notes	to	the	Teacher:	
	
Based	on	the	reading	level	of	the	students,	this	session	may	be	broken	further	into	
two	sessions	in	order	to	complete	the	Supreme	Court	Opinion	worksheets.	
	
Second	60-minute	session	
	
Procedure:	
	

1. (10	min.)	In	this	session,	students	will	review	some	of	the	competing	interest	
groups	and	their	opinions	regarding	the	designation	of	Mt.	Taylor	as	a	TCP.		
Have	students	read	aloud	each	of	the	two	opposing	opinions	included	in	
Lesson	3	Handout	#3	Differing	Opinions	about	Mt.	Taylor.	Then	have	
them	work	in	pairs	or	small	groups	to	answer	the	questions,	making	sure	to	
draw	their	attention	to	the	difference	between	fact	and	opinion	and	how	
erroneous	assumptions	can	lead	to	misinformation	and	misunderstanding	
about	important	issues.	Have	students	share	and	discuss	their	answers	with	
the	whole	class.	
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2. (30-35	min.)	Next,	pass	out	copies	of	the	following	texts	for	students	to	read	

and	discuss.		These	too	are	examples	of	statements	and	opinions	written	
about	Mt.	Taylor.	They	will	use	Lesson	3	Handout	#9	to	summarize	and	
identify	competing	interest	groups	that	have	been	mentioned	in	these	and	
other	articles,	documents,	or	websites	from	previous	lessons.	Point	out	the	
different	types	of	texts	these	represent	such	as:	Opinion	pieces,	articles,	
formal	organization	resolutions,	and	testimonials	submitted	in	formal	public	
hearings.		
§ Lesson	3	Handout	#4	Newspaper	article:		“A	Radioactive	Struggle”	

written	by	V.B.	Price	in	The	New	Mexico	Independent.	(July	2,	2008).		
§ Lesson	3	Handout	#5	Article.	Mt.	Taylor	A	Sacred	Site.		(Can	also	be	

downloaded	from	www.manataka.org/page2469.html	)	
§ Lesson	3	Handout	#6	All	Indian	Pueblo	Council	Resolution	2007-12	
§ Lesson	3	Handout	#7	Testimony	of	B.H.	Nuvamsa,	Chairman,	Hopi	Tribe	

to	Cultural	Properties	Review	Committee.	
§ Lesson	3	Handout	#8	Ramah	Navajo	Community	Position	Statement	on	

Tsoodził	To	Be	Designated	as	a	Traditional	Cultural	Property.	
3. (5	min.)	Once	students	have	completed	these	readings	and	the	worksheet,	

Ask	students	to	reflect	on	what	the	challenges	were	for	this	work.		What	was	
unique	about	this	collaborative	work?	What	did	they	achieve	in	the	end?		

4. (10	min.)	To	end	this	session,	read	aloud	Lesson	3	Handout	#10	Program	
Celebrating	Mt.	Taylor	as	a	TCP.	This	2014	event	was	a	culminating	
celebration	of	seven	years	of	advocacy	work	by	New	Mexico	Pueblos	and	
Tribes	on	behalf	of	Mt.	Taylor.		What	key	words	would	they	choose	from	their	
word	banks	or	journals	that	would	best	describe	this	collaborative	advocacy	
work?	How	might	they	combine	these	words	with	a	visual	representation	of	
this	historic	work	for	a	possible	culminating	activity?	

	
Assessment:	
	
1. Individual	completions	of	Lesson	3	Handout	#3	Differing	Opinions	about	Mt.	

Taylor		
2. Individual	completion	of	Lesson	3	Handout	#9	Competing	Interests	in	Mt.	

Taylor	
3. Individual	completion	of	a	mural	or	other	visual	representation	of	Pueblo	

Advocacy	at	Work	in	protecting	Mt.	Taylor,	using	cumulative	bank	of	vocabulary	
from	all	three	lessons	in	this	unit	and	other	relevant	information.	

	
Modifications/Accommodations:	
	
• Pair	students	needing	assistance,	with	a	designated	reader	for	written	

information	presented	in	hard	copy.			
• Pair	student	with	a	student	needing	assistance	with	reading	or	writing.	
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• Provide	dictation	for	students	who	are	unable	to	write.	
• Provide	extra	time	to	complete	readings,	hard	copy	handouts.	
• Provide	students	a	copy	of	today’s	vocabulary	with	definitions.	
	
	
	
	
Notes	to	Teacher:	
	
While	the	documents	provided	in	this	lesson	are	not	the	only	available	resources	on	
this	topic,	the	teacher	is	encouraged	to	research	additional	resources	as	needed	for	
lessons	or	to	guide	students	in	conducting	this	research	themselves.	
	
Culminating	Activity:	
	
In	the	following	poem,	Acoma	author	and	poet	expresses	the	perspective	of	Acoma	
people	in	their	belief	that	there	is	a	sacred	obligation	to	protect	this	mountain	they	
call	Kaweeshtima	in	their	Native	Keres	language.			
	
1. As	students	read	this	poem	ask	them	to	THINK	about	the	visual	landscape	of	Mt.	

Taylor	and	THINK	about	the	relationship	between	Mt.	Taylor	and	the	Acoma	
people	that	Ortiz	explains.		

2. Have	students	identify	line	references	in	Ortiz’	poem	that	describe	Acoma’s	
connection	to	Mt.	Taylor.		Why	and	how	do	they	depend	on	this	mountain	for	
life?		

3. What	aspects	of	this	relationship	stand	out	most	for	the	students?	Have	them	
SHARE	their	answers	with	the	class.		With	members	of	their	groups	have	them	
CREATE	a	visual	picture	illustrating	these	ideas	in	a	mural	or	in	some	creative	
fashion	while	also	using	some	of	the	key	terms	or	specialized	vocabulary	they	
have	learned	as	part	of	all	three	lessons	on	Mt.	Taylor.	

	
We	Have	Been	Told	Many	Things	but	We	Know	This	to	be	True	
	

1. The	land.	The	people.	
2. They	are	in	relation	to	each	other.	
3. We	are	a	family	with	each	other.	
4. The	land	has	worked	with	us.	
5. And	the	people	have	worked	with	it.	
6. This	is	true:	
7. Working	for	the	land	
8. and	the	people—it	means	life	
9. And	its	continuity.	
10. Working	not	just	for	the	people,	
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11. but	for	the	land	too.	
12. We	are	not	alone	in	our	life;	
13. we	cannot	expect	to	be.	
14. The	land	has	given	us	our	life,	
15. and	we	must	give	back	to	it.	
16. The	land	has	worked	for	us	
17. to	give	us	life—	
18. breathe	and	drink	and	eat	from	it	
19. gratefully—	
20. and	we	must	work	for	it	
21. to	give	it	life.	
22. With	this	relation	of	family,	
23. it	is	possible	to	generate	life.	
24. This	is	the	work	involved.	
25. Work	is	creative	then.	
26. It	is	what	makes	for	reliance,	
27. relying	upon	the	relation	of	land	and	people.	
28. The	people	and	the	land	are	reliant	
29. upon	each	other.	
30. This	is	the	kind	of	self	reliance	
31. that	has	been—	
32. before	the	liars,	thieves,	and	killers—	
33. and	this	is	what	we	must	continue	
34. to	work	for.	
35. By	working	in	this	manner,	
36. for	the	sake	of	the	land	and	people	
37. to	be	in	vital	relation	
38. with	each	other,	
39. we	will	have	life,	
40. and	it	will	continue.	
41. We	have	been	told	many	things,	
42. but	we	know	this	to	be	true:	
43. the	land	and	the	people.	[Ortiz	1992b:324-325]	

	
Have	students	think	about	the	following	quote:		
	
When	all	the	trees	have	been	cut	down,	when	all	the	animals	have	been	hunted,	when	

all	 the	waters	 are	polluted,	when	all	 the	air	 is	 unsafe	 to	 breathe,	 only	 then	will	 you	

discover	you	cannot	eat	money.	(Cree	Prophecy)	

	
As	students	reflect	on	Ortiz’	poem	and	this	quote,	have	them	discuss	how	outside	
development	could	endanger	Mt	Taylor.		How	could	one	be	a	“caretaker”	of	this	
mountain?	Have	them	create	a	poster	with	members	of	their	group	that	illustrates	
their	ideas.	
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Lesson	3,	Handout	1:	
	

	
	
	

Handout #1: Path to New Mexico Supreme Court

NEW MEXICO COURT SYSTEM

New Mexico Supreme Court

New Mexico Court of Appeals

Fifth Judicial District Court

Final Order

Court of Appeals 
deems TCP ruling 

major issue of 
“Substantial public 

interest” that must go 
directly to  the 
Supreme Court

Makes ruling on
5 issues

APPEAL
Made by Rayellen Resources, Inc. 
and other parties, on New Mexico 

CPC listing of Mt. Taylor as a 
Traditional Cultural Property 

Acoma and Laguna Pueblos entered 
as “intervenors” on the side of the 
defendant (CPC)

THE ADMINISTRATIVE PROCESS
for the 

New Mexico Cultural Properties Committee (CPC)
Issues Final Order Listing Mt. Taylor as a 

Traditional Cultural Property (TCP) (September 14, 2009)

I Year Emergency Application (February, 2008) followed by 
permanent designation request (April. 2009) of Mt. Taylor as a 
TCP, submitted to New Mexico CPC by nominating four tribes: 

Acoma, Laguna, Zuni Pueblos and Navajo Nation.

Public Hearings on 
Merits of TCP 

Application take place
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Lesson	3,	Handout	2:	
	
Supreme	Court	Decision	
	
The	following	text	comes	from	the	New	Mexico	
Supreme	Court	Opinion	that	made	its	final	
ruling	in	Rayellen Resources, Inc. v. New Mexico 
Cultural Properties Review Committee, 2014-
NMSC-006.  Read these excerpts to identify the 
arguments and the final decisions of the Supreme 
Court in this case. 
	

Guided	Questions	&	Your	
Response	

	
(You	may	record	your	answers	on	

a	separate	sheet)	

{28} Procedural due process is ultimately about 
fairness, ensuring that the public is notified about a 
proposed government action and afforded the 
opportunity to make its voice heard before that 
action takes effect. In this case, the Committee 
made extensive efforts to apprise the public about 
the Mount Taylor nomination by general 
publication and by going so far as to extend 
personal notice to hundreds of interested parties, 
including those private property owners it was able 
to identify within and around the proposed listing 
area. As the Rayellen parties acknowledge, the 
Committee succeeded in its goal to apprise the 
public based on the fact that every party to this 
appeal save one received actual notice. 
 
{29} Accordingly, we reverse the district court and 
hold that the Committee provided 
sufficient notice of the public comment period to 
satisfy due process guarantees. 
	

Q1:	The	opposing	side	to	the	Mt.	
Taylor	TCP	are	referred	to	as	the	
Rayellen	parties	in	this	court	case.	
What	was	their	argument	in	{28}?	
		
	
	
	
	
	
Q2:	What	was	the	decision	of	the	
Supreme	Court	regarding	this	
argument?	

{30} The district court agreed with the Rayellen 
parties’ arguments that under the statutory 
language of the Cultural Properties Act, Mount 
Taylor is simply too large to be reasonably 
inspected and maintained and that “such a massive 
. . . area, whose acreage has yet to be correctly and 
finally defined . . . can not ‘possess integrity of 
location[]’ as set out as . . .criteria under federal 
guidelines followed by the [Committee].” 
	
{31} The Cultural Properties Act directs the 
Committee “to take such actions as are 

Q3:	A	lower	court,	the	district	
court,	had	agreed	with	the	
Rayellen	parties	concerning	this	
argument	about	Mt.	Taylor	as	a	
TCP.		What	was	that	argument	
{30}?	
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reasonable and consistent with law to identify 
cultural properties and to advise on the 
protection and preservation of those properties.” 
Section 18-6-5. One of the enumerated 
duties of the Committee in achieving this directive 
is to “inspect all registered cultural 
properties periodically to assure proper cultural or 
historical integrity and proper maintenance,” § 18-
6-5(D), and, “based upon the inspection of a 
registered cultural property, recommend such 
repairs, maintenance and other measures as should 
be taken to maintain registered status,” § 18-6-
5(E). Nothing in this statutory language sets a limit 
as to how large a listed property can be. Although 
this appears to be the first New Mexico listing of a 
large geographical area, other sizeable historic 
sites have been nominated, listed, or declared 
eligible for National Register listing, such as the 
San Francisco Peaks in Arizona, see Nat’l Register 
Bulletin 38 at 6; Tahquitz Canyon in California, 
see id. At 13, 17; and Kaho’olawe Island in 
Hawaii, see id. At 14, 17.2 We see no reason, either 
in the text of the Act or in logic, why our state 
authorities are prohibited from listing a property 
simply because it is large. 
	
{32} Nor does our review of the record indicate 
that the Mount Taylor listing, albeit large, is 
somehow incapable of inspection and 
maintenance. To the contrary, the Committee 
argues that eighty percent of the Mount Taylor 
listing is owned by federal agencies and the State 
Land Office, both of which have inspection 
programs that can fulfill the Act’s inspection 
mandate. 
	

	
	
	
	
	
Q4:	What	was	the	counter	
argument	cited	by	the	Supreme	
Court	in	{31}	and	{32}	?	
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Lesson	3,	Handout	3:	
	
Differing	Opinions	About	Mt.	Taylor	
	
	
What	are	the	competing	opinions	in	designating	a	mountain	such	as	Mt.	Taylor	a	
Traditional	Cultural	Property?		Read	the	two	commentaries	below	that	come	from	
public	posted	online	comments	and	discuss	the	questions	below	each.	
	
Opinion	1:	
	
I	was	at	several	of	the	hearings	the	Cultural	Property	Review	Committee	(CPRC)	
held	on	the	Traditional	Cultural	Property	(TCP)	designation	of	Mount	Taylor.	I	do	
not	live	in	Grants	and	I	am	not	in	the	uranium	business.	I	do	not	own	property	on	
the	mountain,	nor	do	I	hunt	there.	The	decision	has	no	direct	connection	to	my	life	
except	for	the	fact	that	I	am	an	American	and	I	value	the	uniquely	American	way	of	
life.	I	have	worked	all	over	the	world—living	as	an	ex-pat	for	the	last	40	years.	In	my	
senior	years,	I	wanted	to	return	to	my	homeland.	Sadly	much	of	what	has	made	
America	great	in	the	past	has	been	eroded—one	piece	at	a	time.	This	decision	is	one	
example	of	how	America	has	been	undergoing	incremental	change.		
	
With	that	said,	Director	of	New	Mexico's	Historic	Preservation	Division,	Ms.	Slick,	
and	the	entire	CPRC	have	committed	near	treason	for	their	un-American	acts.	They	
have	given	control	of	state	and	federal	lands—which	should	be	held	in	trust	for	all	of	
us—to	foreign	sovereign	powers	on	the	basis	of	religious	and	cultural	bias.	She	
seems	unaware	that	bureaucrats	such	as	she	are	there	to	serve	all	the	people.	Also,	
she	ignored	the	foundation	set	in	the	Mining	Act.		
	
Slick,	a	bureaucrat,	and	the	CPRC,	political	appointments—both	non-elected—have	
scrapped	the	notion	of	separation	of	church	and	state.	The	entire	TCP	is	predicated	
on	“religious”	preference.	The	tribes	claim	the	area	has	“spiritual”	significance.		
	
If	the	sacred	locations	are	really	the	issue—not	blocking	development,	it	would	be	
far	more	effective	to	designate	the	specific	locations	not	the	entire	mountain.	This	
would	allow	for	all	people	to	continue	to	use	the	mountain	as	they	have	in	the	past.	
With	the	TCP	as	it	is	written,	Americans	will	have	to	go,	hat	in	hand,	to	a	foreign,	
sovereign	power	for	permission	to	develop	state	and	federal	lands	as	well	as	the	
private	land	that	are	in	the	400,000	acre	TCP.	The	mere	size	of	this	area	and	the	fact	
that	it	includes	private	land	should	alarm	most	Americans	who	believe	their	home	
and	land	rights	are	secure.	
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1. The	writer	of	this	opinion	states	s/he	is	an	“ex-pat”	who	is	not	from	the	local	
county.	What	does	this	term	mean?	How	does	his/her	status	as	an	outsider	seem	
to	influence	his	opinions?	

	
2. This	writer	states	that	the	decision	to	list	Mt.	Taylor	as	a	TCP	is	“un-American”	

and	a	“near	treason”	act.		On	what	basis	does	the	writer	make	his/her	argument	
and	what	evidence	does	the	writer	provide	to	back	up	his/her	opinion?		Do	you	
agree	that	this	is	an	accurate	description	of	the	action	the	New	Mexico	Cultural	
Properties	Review	Committee	took?	Why	or	Why	not?	

	
3. What	erroneous	assumptions	does	this	writer	make	about	“religious”	preference	

in	the	TCP	designation?		What	did	the	New	Mexico	Supreme	Court	actually	
decide	in	this	matter?	

	
4. What	overgeneralization	did	this	writer	make	in	stating	that,	“Americans	will	

have	to	go,	hat	in	hand,	to	a	foreign,	sovereign	power	for	permission	to	develop	
state	and	federal	lands…including	private	land	that	are	in	the	400,000	acre	
TCP?”		What	is	not	true	about	this	statement?	What	is	the	actual	process	the	TCP	
designation	provides	to	surrounding	Pueblos	and	tribes	in	matters	regarding	the	
Mt.	Taylor	TCP	acreage?	
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Opinion	2:	
	
I	think	you	may	have	missed	the	point.	We	as	Native	American	people	who	are	
directly	affected	by	the	uranium	companies	who	destroy	the	air,	water,	land	we	live	
on	or	nearby	the	mining	companies	never	told	people	the	mining	uranium	was	
dangerous.	Many	people	have	become	sick	and	died	over	the	uranium	companies	
who	do	not	seem	to	care	about	people	and	only	care	about	the	profits	they	will	be	
making.	They	are	making	profits	over	the	people	who	died	from	previous	exposure	
to	contamination	from	the	uranium	and	many	more	people,	which	includes	children,	
who	are	still	suffering	from	the	effects	over	uranium.	Navajo	people	live	practically	
right	next	door	to	those	mines	which	have	yet	to	be	cleaned	up,	and	the	pueblo	
people	who	are	downwind	are	still	being	affected	today.	Once	the	uranium	
contaminates	the	water,	the	water	cannot	be	brought	back	to	the	pristine	levels	they	
once	were.	How	do	people	survive	in	all	that	contamination?	The	problem	is	they	
don't.	If	money	is	the	only	issue	you	are	thinking	of,	try	living	on	these	reservations	
and	see	what	it	does	to	you.	Thousands	of	Native	American	Indians	live	on	these	
reservations,	these	places	are	their	homes.	They	have	the	right	to	live	in	a	place	that	
is	not	killing	them.	Tell	me	sir	what	would	be	your	solution?	Obviously	you	do	not	
live	near	the	uranium	mines,	maybe	if	you	did	you	would	not	be	so	quick	to	judge.	So	
please	read	up	on	the	issues	of	mining	and	the	effects	the	companies	have	done	to	
Native	American	people	and	I	hope	you	come	away	with	a	better	understanding	of	
what	is	really	going	on.		
	
	
1. The	writer	of	this	opinion	makes	a	counter	argument	to	the	previous	writer	

about	the	importance	of	designating	Mt.	Taylor	as	a	TCP.		What	does	this	writer	
infer	based	on	his	statements	about	uranium	mining	in	the	area?	

	
2. For	this	writer,	the	health	concerns	of	uranium	mining	are	of	high	concern.	Does	

he	make	an	effective	argument	about	the	impact	these	types	of	activities	will	
have	in	the	Mt.	Taylor	area?		Why	or	why	not?	

	
3. In	the	final	opinion	that	the	NM	Supreme	Court	issued	upholding	the	decision	

that	the	NM	Cultural	Properties	Review	Committee	made,	there	was	never	any	
direct	mention	of	health	concerns	surrounding	mining	activities	in	the	Mt.	Taylor	
area.	However,	if	you	were	able	to	link	water	or	soil	contamination	to	such	
activities,	how	might	this	also	affect	the	cultural	lifeway	of	nearby	Pueblos	and	
tribes,	in	addition	to	health	concerns?	

	
	
	
	
	
	



A PUEBLO-BASED EDUCATIONAL CURRICULUM 
	

	

	

69	

Lesson	3,	Handout	4:	

Source: The New Mexico Independent  
 
A radioactive struggle  
By V.B. Price 07/02/2008  

Uranium and New Mexico seem like a good fit to some, and like a absolute horror show 
to others. The bloom is off the Uranium boom at the moment. And not everyone is 
crestfallen by any means. 

The price of uranium has dropped by 50 percent over the last year, going from about 
$120 a pound to only $60 a pound last month, as speculations of speedy development of 
multi-billion dollar new nuclear power plants loses momentum. Sizable investments 
aren’t forthcoming, waiting, perhaps, to see if nuclear advocate John McCain wins the 
presidency. 

Uranium mining companies are scaling back their plans to open old mines near and on 
Native American lands in New Mexico. This gives Navajo, Pueblo, and other opponents 
of uranium mining a momentary breather in which to continue to strengthen their legal 
and moral opposition to uranium mining and the disastrous impacts it’s had on the health 
of miners, their families, and Native American populations in general. 

In the classic political equation that assesses who profits and who is burdened by public 
policies, Native Americans have been burdened beyond bearing, and profited almost not 
at all, except for wage labor, from the nuclear age. In all the talk about so-called “green” 
nuclear energy and its potential role in battling global warming, no mention is ever made 
of the physical, social, and cultural costs to those who mine nuclear power’s basic 
material. 

The recent cries of unfairness and economic shortsightedness directed at the New Mexico 
Cultural Properties Review Committee when it designated, on an emergency basis for 
one year, much of Mt. Taylor, west of Albuquerque, as a protected Traditional Cultural 
Property, came mostly from mining interests. 

 The Navajo Nation, Acoma, Laguna, Zuni and Hopi pueblos, along with the Sierra Club, 
backed the designation and have supported it vigorously, maintaining that it strikes a 
balance between historic preservation and economic development. For them, the decision 
is a reprieve from uranium mining exploration. 

There seems to be no end to the insults and burdens born by Native Americans for other 
people’s profits.  
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Uranium has plagued New Mexico tribes since the Cold War. In the recent uranium 
boom last year, Navajos at Crownpoint and Church Rock have opposed “in situ leaching” 
of uranium from the only drinking water supply of more than 15,000 people, fearing the 
water will become contaminated as it has in similar situations in Wyoming. 

In l979, the worst radioactive accident in American history occurred near Gallup at the 
United Uranium Church Rock tailing pond when the dam broke sending some 93 million 
gallons of radioactive waste down the Rio Puerco with such force that it popped manhole 
covers in Gallup. Navajos maintain that widespread cancer and other illnesses followed 
the spill. 

Navajos, Lagunas and Acomas have had been burdened by over 1,200 abandoned 
uranium mines and their toxic, cancer-causing tailings west of Albuquerque for the better 
part of 50 years. Native American miners and their families continue to suffer terrible 
health problems from exposure to radon, radium and heavy metals in tailings. The Navajo 
Nation went so far as to ban all uranium mining on its lands in 2005, though mining 
companies are contesting in court the tribe’s right to do so. 

The uranium boom ended in the 1980s, and bottomed out in 2001 when the price of 
processed uranium yellowcake was $7 dollars a pound. 

 The designation of Mt. Taylor as a traditional cultural property comes five years after 
Zuni Pueblo won a long and costly struggle against an Arizona power company that 
proposed opening a coal mine near Fence Lake. Zuni feared the mining would damage 
the aquifer that feeds nearby Zuni Salt Lake, among the most sacred sites in the Pueblo 
world. 

The power company backed off when the New Mexico Congressional delegation 
supported the Zuni position, belatedly but effectively. 

 The Pueblo of Acoma was not so fortunate in its lengthy and exhausting effort to keep 
ownership of the volcanic Malpais near its Sky City. When El Malpais National 
Monument, all 114,277 acres of it, was taken from Acoma Pueblo by an act of Congress 
in a outright land grab to help the busted uranium economy of Grants in 1987, it was over 
lengthy, serious and well argued Acoma objections, based in large part on religious 
grounds. A land swap was offered, but the Acomas refused, not wanting to be muscled 
out of their own land with its sacred sites. 

The entire Native American world in New Mexico opposed the highway extension of 
Paseo del Norte through the Petroglyph National Monument which is looked upon as a 
vast religious shrine by tribal peoples. Despite their strenuous opposition, they lost their 
battle when the road opened in 2007. 
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When mining companies and others complain about the Mt. Taylor decision on the 
grounds of fairness, they seem to have a mental block about the vast environmental 
injustices suffered by New Mexico’s tribes. If the “market place” is truly competitive, 
why shouldn’t Native Americans do everything in their power fighting to retain the land 
in which their history, culture, and livelihood is rooted? 
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Lesson 3, Handout 5: 
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Lesson 3, Handout 6: 
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Lesson 3, Handout 7: 
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Lesson 3, Handout 8: 
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Lesson 3, Handout 9: 

Use	the	following	chart	to	identify	the	competing	groups	and	individuals	named	in	
articles	or	found	on	websites	as	examples	of	various	Interest	Groups	for	and	against	
the	TCP	designation	of	Mt.	Taylor.	Place	these	identifiers	in	the	left-hand	column.	 

	
In	the	right-hand	column,	identify	in	bullet	form	the	issues,	concerns	or	opinions	
represented	by	each	Interest	Group	or	individual.	Cite	the	source	where	you	found	
your	information.	

Interest	Groups	 Competing	Issues,	Concerns	or	Opinions		
(Including	Source)	

Mining	Companies	such	
as:	

	
	
	
	

Local	towns	(Grants)	 	
	
	
	

Pueblos	and	Tribes	such	
as:	

	
	
	
	

Local	Non-Native	
Ranchers	such	as:	

	
	
	
	

Spanish	Land	Grant	
Seboyeta	community	
members	such	as:	

	
	
	
	

Recreation	&	outdoor	
enthusiasts	such	as:	

	
	
	
	

Hunters	such	as:	 	
	
	
	

Outspoken	opponents	
from	outside	the	
community	such	as:	
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Lesson 3, Handout 10: 
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